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Abstract 

Purpose: This study explores the determinants of university students' behavioral intention to learn arts education. The conceptual 

framework includes factors from the social sphere, academic sphere, education satisfaction, attitude, social influence, self-efficacy, 

effort expectancy, and behavioral intention. Research design, data, and methodology: The target population are those who have 

experienced arts education at Chengdu, China. Participants are categorized into undergraduate students, with a sample size of 500. 
A quantitative research approach was adopted, and data were collected using a questionnaire as the primary instrument. The 

sampling techniques employed in this study include judgmental, quota, convenience, and snowball sampling. To ensure the 

validity and reliability of the questionnaire, a pilot test was conducted with 50 participants, and both the item-objective congruence 

(IOC) index and Cronbach's alpha were used for validity and reliability testing, respectively. The collected data were analyzed 

through confirmatory factor analysis (CFA) and structural equation modeling (SEM), which served as the main statistical 

techniques for this research. Results: Social sphere and academic sphere significantly impact education satisfaction. Behavioral 

intention is significantly impacted by education satisfaction, self-efficacy and effort expectancy, but not by attitude and social 

influence. Conclusions: These analyses provide valuable insights into the factors influencing university students' behavioral 

intention to engage in arts education. 
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1. Introduction 
 

Arts integration is an educational approach incorporating 

various art forms, such as music, visual arts, dance, and 

drama, into traditional academic subjects. It aims to enhance 

students' learning experiences by connecting the arts with 

core subjects like math, science, history, and language arts. 

Research has shown that arts integration can benefit students, 

including improved academic achievement, enhanced 

creativity, increased engagement, and improved social-

emotional development. A study by Catterall et al. (2012) 

examined the impact of arts integration on students' 

academic outcomes. The researchers found that students who 

participated in arts-integrated programs showed significant 

improvements in reading and math scores compared to their 

peers who did not participate in such programs. The study 

also highlighted the positive effects of arts integration on 

students' motivation, self-confidence, and critical thinking 

skills. 

Another study by Winner et al. (2013) explored the 

effects of arts integration on students' creativity. The 

researchers found that students who engaged in arts-

integrated lessons demonstrated higher levels of creative 

thinking and problem-solving abilities than students who 

received traditional instruction. The study emphasized the 

importance of incorporating the arts into the curriculum to 
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foster students' creative potential. Arts integration has also 

been shown to promote student engagement and motivation. 

A study conducted by Upitis et al. (2016) investigated the 

impact of arts integration on student engagement in 

mathematics. The researchers found that students who 

participated in arts-integrated math lessons showed higher 

levels of interest, enjoyment, and active participation than 

students in traditional math classes. The study emphasized 

the role of the arts in making learning more meaningful and 

engaging for students. 

Furthermore, arts integration has positively impacted 

students' social-emotional Development. A study by Deasy 

et al. (2013) examined the effects of arts integration on 

students' social skills and emotional well-being. The 

researchers found that students who participated in arts-

integrated programs demonstrated improved communication 

skills, empathy, and self-expression. The study highlighted 

the role of the arts in fostering social connections and 

emotional intelligence among students. Therefore, research 

supports the benefits of arts integration in schools. 

Incorporating the arts into academic subjects has been shown 

to improve academic achievement, enhance creativity, 

increase engagement, and promote social-emotional 

development among students. These findings underscore the 

importance of integrating the arts into the curriculum to 

create a holistic and enriching educational experience for 

students. 

 

 

2. Literature Review 
 

2.1 Social Sphere 
 

The social sphere in education enables interrelationships 

and interactions between students within the school 

environment (Ahghar, 2016). These are factors such as 

teacher interaction, interaction with the administration, and 

among students themselves. The social sphere also refers to 

the broader space where education occurs. It describes the 

communities and societies within the school environs that 

provide a conducive atmosphere for learning (Russell, 1997). 

The social sphere also refers to students' competence and 

social skills, including the ability to communicate efficiently 

with each other and the level at which students can solve 

common problems through collaboration (Fry & Coe, 1980).  

Several studies have highlighted the importance of the 

social environment in shaping students' satisfaction with 

their educational experience. For instance, Johnson et al. 

(2023) found that positive peer interactions and a sense of 

belongingness in the classroom positively influenced 

students' overall satisfaction with their education. A study by 

Zhang (2023) revealed that students who perceived greater 

social support from their peers and teachers reported higher 

levels of education satisfaction. As a result, a hypothesis is 

determined: 

H1: Social sphere has a significant impact on education 

satisfaction. 

 

2.2 Academic Sphere 
 

The academic sphere in the education sector entails 

broader aspects. Ramsden (1979) indicated that the academic 

sphere is the level of research, formal learning, and scholarly 

activities pursued in a given academic topic. The academic 

sphere can also be called the ability to be innovative and 

cultivate critical thinking in solving critical problems 

(Ramírez-Montoya et al., 2022). It shows how students can 

acquire knowledge and enhance their academic competence. 

Kim and Song (2021) highlighted that the academic 

sphere significantly impacts education satisfaction with arts 

learning. Johnson et al. (2023) found that students who 

perceived high-quality teaching, engaging classroom 

activities, and clear explanations reported higher satisfaction 

levels with their educational experience. Curriculum and 

course design have been identified as crucial factors 

influencing education satisfaction. Thus, a hypothesis is set: 

H2: Academic sphere has a significant impact on education 

satisfaction. 

 

2.3 Education Satisfaction 
 

The definition of education satisfaction can be seen from 

broad areas. According to Weerasinghe and Fernando (2017), 

education satisfaction is the level at which students are 

content with the services, facilities, and educational 

experience. On the other hand, Allen et al. (2002) defined 

education satisfaction as how courses are taken. The author 

described satisfaction about how students are satisfied with 

how instructions are passed. For this research definition of 

education satisfaction was seen within the context in which 

students were contented with a learning experience. In this 

case, educational satisfaction was in line with how students 

interacted with the class environment, as Driver (2002) 

indicated. According to Reinke et al. (2016), students who 

interact more within the classroom environment are more 

likely to achieve education objectives than those who do not 

interact. Classroom interaction was perceived as the degree 

to which students interact with their teachers through 

consultation and classroom engagement (through the 

question-and-answer method), among other approaches.  

Education satisfaction has been shown to affect students' 

learning outcomes and achievements. Zhang (2023) 

observed that students who were satisfied with their 

education demonstrated better academic performance and 

higher levels of competence. Students' satisfaction with their 

education can also impact their behavioral intention toward 



34                                                              Yuhang Fu / AU-GSB e-Journal Vol 17 No 2 (2024) 32-41         

 

future career choices. Liu et al. (2022) found that higher 

education satisfaction was positively correlated with a 

stronger intention to pursue careers related to their field of 

study. Hence, this study proposes a hypothesis that: 

H3: Education satisfaction has a significant impact on 

behavioral intention. 

  

2.4 Attitude 
 

Attitude can be described as the overall mindset towards 

a particular concept, subject, or situation. There exists a vast 

definition of attitude in the academic realm. For instance, 

attitude can be seen in the realm of subject orientation, 

interaction in class as well as teaching and learning 

preferences. The enjoyment and interest of a student can 

define their attitude towards arts education. According to 

Alamri (2021), when students perceive a subject or course to 

be interesting and enjoyable, they develop a positive attitude 

toward the course, fostering positive behavioral intention. 

Notably, enjoyment of arts education depends on teaching 

effectiveness. When teachers apply adequate participatory 

teaching methods, students become more engaged in the 

course, increasing their behavioral intention towards it. 

Effective teachers create a positive and engaging learning 

environment that influences the course participation level 

(Zhong et al., 2022). 

In the marketing domain, attitudes have been extensively 

studied in the context of consumer behavior. Ajzen and 

Fishbein (1980) proposed the Theory of Reasoned Action 

(TRA), which posits that an individual's attitudes toward a 

particular product or service directly influence their 

behavioral intention to purchase or use it. Numerous studies 

have supported this notion and demonstrated the strong link 

between consumer attitudes and purchase intentions 

(Sweeney & Soutar, 2001). Thereby, this study hypothesizes 

that: 

H4: Attitude has a significant impact on behavioral 

intention. 

 

2.5 Social Influence 
 

Social influence is the level at which individuals or 

groups within a society cancan exert direct or indirect 

pressure on others, influencing their ideas, attitudes, 

thoughts, beliefs, and views about certain topics and issues. 

According to Kim and Song (2021), social influence is the 

ability at which another person can change or influence a 

person’s mind. Most often, social pressures regarding 

education, especially when choosing majors, are associated 

with family pressures. In essence, societal pressures on 

choosing majors or courses at the university level are often 

influenced by people from immediate families. However, 

peers within a society can also play a significant role in 

influencing students’ attitudes and behavioral intentions 

toward arts education. According to Nebor (1986), social 

influence in the academic realm is the attitude, opinion, or 

action of societal members that influences students’ learning 

attitude and behavioral intention toward courses taken at the 

University. Within the familial perspective, social influence 

on students’ attitudes and behavioral intention towards arts 

education can be seen as the level at which parents and 

immediate family members influence their student’s 

intention and attitude towards a course. 

Studies have shown that consumers are more likely to 

follow the behavior of others, such as making a purchase 

when they perceive social pressure or norms supporting the 

action (Bearden et al., 1989; Goldsmith et al., 2003). In the 

educational context, social influence plays a significant role 

in shaping students' behavioral intentions related to academic 

performance. Research has shown that peer influence and 

teacher modeling can impact students' intentions to engage 

in positive academic behaviors, such as studying regularly 

and participating in class discussions (Vululleh, 2018). 

Based on previous studies, this study develops a hypothesis: 

H5: Social influence has a significant impact on behavioral 

intention. 

 

2.6 Self-Efficacy 
 

Self-efficacy was another important variable of 

consideration for the study. Self-efficacy is the level at which 

a person becomes confident about their ability to overcome 

artistic challenges and pursue the course. When students 

have higher self-efficacy, their level of participation in arts 

education increases (Blotnicky et al., 2018). According to 

Kim et al. (2010), self-efficacy is a key component of human 

behavior that inspires people and their actions. 

Self-efficacy, a concept introduced by Bandura (1977), 

refers to an individual's belief in their ability to perform a 

specific behavior successfully. Motivating individuals to 

engage in certain actions and achieve desired outcomes is 

crucial. Numerous studies have examined the influence of 

self-efficacy on health-related behavioral intentions. For 

instance, a meta-analysis by Sheeran et al. (2016) 

demonstrated that individuals with higher self-efficacy 

towards exercise were more likely to have a stronger 

intention to engage in regular physical activity. Thus, a 

hypothesis is in line with earlier studies: 

H6: Self-efficacy has a significant impact on behavioral 

intention. 

 

2.7 Effort Expectancy 
 

Effort expectancy was another important variable in 

understanding students' behavioral intention toward arts 

education. Effort expectancy in this regard refers to the 
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amount of work an individual needs to exert to accomplish a 

task (Shen et al., 2017). The concept of effort expectancy is 

also part of the UTAUT model, which measures how easy it 

is to use a given information condition (Onaolapo & 

Oyewole, 2018). In definition, effort expectancy can be 

described as the effort of work an individual requires to exert 

to accomplish their goal. It is based on the concept that there 

is a relationship between the effort put forth at work, the 

results achieved by the effort, and the rewards received due 

to that effort (Ghalandari, 2012). It implies a level of 

expectation for university students that learning the subject 

matter of an art course relative will require little physical and 

mental effort. 

Effort expectancy is particularly relevant in the context 

of technology adoption and usage. In the field of Information 

Systems, Davis (1989) introduced the Technology 

Acceptance Model (TAM), which highlights effort 

expectancy as a key determinant of users' intention to adopt 

and use technology. Studies based on TAM have consistently 

demonstrated that individuals are more likely to adopt 

technology if they perceive it as easy to use and not to require 

significant effort (Venkatesh & Davis, 2000; Venkatesh et al., 

2003). Consequently, a hypothesis is suggested: 

H7: Effort expectancy has a significant impact on behavioral 

intention. 

 

2.8 Behavioral Intention 
 

Behavioral intentions are factors that motivate or 

influence individuals to engage in certain behaviors or 

engage in certain actions. In this case, the stronger the 

intention, the likelihood of engaging in certain behavior. 

Essentially, stronger intentions suppress weaker intentions 

toward a behavior. This is in the subjective belief of norms 

that most people approve or disapprove of within a society. 

Davis (1989) describes behavioral intention as the intent of 

undertaking a specific task. In this case, the sudden adoption 

of arts education can be attributed to the intent that the latter 

can help in career and professional development. 

 

  

3. Research Methods and Materials 
 

3.1 Research Framework 
 

The conceptual framework of this study was developed 

based on nine variables, including factors from the social 

sphere, academic sphere, education satisfaction, attitude, 

social influence, self-efficacy, effort expectancy, and 

behavioral intention. These models were then combined to 

form the research framework for this study. For instance, 

Kim and Song (2021) investigated the effectiveness of online 

arts education by examining the differences between 

educators and students in terms of satisfaction through online 

and offline comparisons, arts education, social interaction, 

satisfaction, and behavior. Min et al. (2022) empirically 

revealed that perceived ease of use, usefulness, social 

influence, effort expectancy, and self-efficacy significantly 

influenced behavioral intentions, highlighting their 

importance for enhancing student engagement in online 

learning. Another study conducted by Shroff et al. (2011) 

explored analyzing students' behavioral intention to use an 

electronic portfolio system in the context of a course. The 

conceptual framework of this study is presented in Figure 1. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Conceptual Framework 

 

H1: Social sphere has a significant impact on education 

satisfaction.  

H2: Academic sphere has a significant impact on education 

satisfaction.  

H3: Education satisfaction has a significant impact on 

behavioral intention.  

H4: Attitude has a significant impact on behavioral intention.  

H5: Social influence has a significant impact on behavioral 

intention.  

H6: Self-efficacy has a significant impact on behavioral 

intention. 

H7: Effort expectancy has a significant impact on behavioral 

intention. 

 

3.2 Research Methodology 

 

A quantitative research approach was adopted for this 

study, and data were collected by administering a 

questionnaire as the primary research instrument. The 

questionnaire was designed to gather information about the 

factors influencing university students' behavioral intention to 

engage in arts education. 
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This study uses questionnaires, essential tools for data 

collection for research studies. These instruments help gather 

participant data to address the research objectives and test the 

research hypotheses (Fowler, 2013). Research instruments 

refer to the tools, techniques, or methods used to collect data 

in research studies. These instruments can take various forms, 

such as surveys, questionnaires, interviews, observation 

protocols, and standardized tests (Dillman et al., 2014). 

Developing effective questionnaires requires careful 

consideration of the research objectives, the target population, 

and the data types needed. Questionnaires should have clear 

and concise questions, use appropriate response formats (e.g., 

multiple-choice, Likert scale), and follow a logical flow to 

ensure participants can understand and respond accurately 

(Presser et al., 2004). This research has three parts in the 

questionnaire, including screening questions, five-point 

Likert scale items, and demographic information. 

To ensure the validity and reliability of the questionnaire, 

a pilot test was conducted with 50 participants. The pilot test 

allowed researchers to assess the clarity and relevance of the 

questionnaire items. Additionally, the item-objective 

congruence (IOC) index and Cronbach's alpha were utilized 

for validity and reliability testing, respectively. These 

statistical measures helped determine the consistency and 

accuracy of the questionnaire in measuring the intended 

constructs.  The results of the IOC evaluation were 

scrutinized against a predetermined pass score of 0.6 and 

above. Typically, a Cronbach's Alpha value above 0.70 is 

deemed acceptable, though disciplinary variations may 

warrant distinct criteria (Nunnally & Bernstein, 1994). 

In conclusion, this research sheds light on the factors 

impacting university students' behavioral intention toward 

arts education. By adopting a quantitative research approach 

and employing CFA and SEM techniques, this study seeks to 

contribute to the existing body of knowledge in arts education 

and inform educators and policymakers on strategies to 

enhance students' interest and engagement in this domain. 

  

3.3 Population and Sample Size  

 

The target population is fundamental in research design 

and data analysis. In this research, the target population 

includes students participating in arts education programs at 

three universities in Chengdu, China, namely Sichuan 

University, Southwest Jiaotong University, and Chengdu 

University. According to Soper's (2023) calculation, the 

minimum sample size required for the study is 444. However, 

to ensure efficient data analysis for structural equation 

modeling (SEM), the researcher has opted to collect a larger 

sample of 500 undergraduate students. 

 

 

 

3.4 Sampling Technique 

 

The sampling techniques used in this study include 

judgmental, quota (Table 1), convenience, and snowball 

sampling methods. These approaches were chosen to ensure 

the inclusion of a diverse group of students who have 

experienced arts education across different universities and 

programs. 

 
Table 1: Sample Units and Sample Size 

Universities 

Undergraduate 

Population 

Size 

Proportional 

Sample Size 

Sichuan University 45,000 214 

Southwest Jiaotong University 38,132 181 

Chengdu University 22,000 105 

Total 105,132 500 

Source: Constructed by author 

 

 

4. Results and Discussion 

 

4.1 Demographic Information 

 
According to the data presented in Table 2, the study 

involved 500 participants. The participants' demographic 

information included their gender, frequency of student 

year/program and duration of arts education. The 

questionnaire was distributed among 500 students who were 

in their third year. Of these respondents, 307 were females, 

accounting for 61.4% of the total sample, while 193 were 

males, making up 38.6%. In terms of student year/program, 

19% were in their first year of undergraduate studies, 25.6% 

were in their second year, 33% were in their third year, and 

22.4% were in their fourth year. Regarding the duration of art 

education, 37.8% of students reported having one year or less 

of art education, 31% reported having 2-4 years, and 31.2% 

reported having five years or more. 
 

Table 2: Demographic Profile 
Demographic and General Data 

(N=500) 
 

Frequency Percentage 

Gender       
Male 193 38.6% 

Female 307 61.4% 

Student 

Year/Program 

First Year of 

Undergraduate   

95 19% 

Second Year of 

Undergraduate   

128 25.6% 

Third Year of 

Undergraduate   

165 33% 

Fourth Year of 

Undergraduate   

112 22.4% 

Arts 

Education 

Experience 

1 Year or Below 189 37.8% 

2-4 Years 155 31% 

5 Years or Above 156 31.2% 
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4.2 Confirmatory Factor Analysis (CFA) 
 

CFA was used before analyzing the measurement model 

with the structural equation model (SEM). Typically, a 

Cronbach's Alpha value above 0.70 is deemed acceptable, 

though disciplinary variations may warrant distinct criteria 

(Nunnally & Bernstein, 1994). The result of CFA indicated 

that all items in each variable are significant and have factor 

loading to prove discriminant validity. Stevens (1992) 

considered a satisfactory item when item loadings are greater 

than 0.50 with a p-value lower than 0.05 for the Confirmatory 

factor analysis. Furthermore, aligning with the 

recommendation from Fornell and Larcker (1981), if Average 

Variance Extracted (AVE) is less than 0.5 but Composite 

Reliability (CR) is higher than 0.6, the convergent validity of 

the construct is still adequate, as shown in Table 3.

 

Table 3: Confirmatory Factor Analysis Result, Composite Reliability (CR) and Average Variance Extracted (AVE) 

 

The adequacy of the fit of the research model was 

evaluated by examining the goodness-of-fit indices presented 

in Table 4. These indices were compared against 

predetermined acceptance criteria to determine if the model 

fits the data well. The calculated values for the indices were 

as follows: CMIN/DF = 1.407, GFI = 0.928, AGFI = 0.913, 

NFI = 0.921, CFI = 0.975, TLI = 0.972, and RMSEA = 0.029. 

Based on these results, it can be concluded that all of the data 

met acceptable standards. Therefore, the proposed conceptual 

framework demonstrated compatibility with the confirmatory 

factor analysis (CFA). 

   
Table 4: Goodness of Fit for Measurement Model 

Fit Index Acceptable Criteria Statistical Values  

CMIN/DF < 3.00 (Hair et al., 2006) 657.293/467 = 1.407 

GFI ≥ 0.85 (Sica & Ghisi, 2007) 0.928 

AGFI ≥ 0.80 (Sica & Ghisi, 2007) 0.913 

NFI ≥ 0.80 (Wu & Wang, 2006) 0.921 

CFI ≥ 0.80 (Bentler, 1990) 0.975 

TLI ≥ 0.80 (Sharma et al., 2005) 0.972 

RMSEA ≤ 0.08 (Pedroso et al., 2016) 0.029 

Model 

Summary 
 

In harmony with 

empirical data 

Remark: CMIN/DF = The ratio of the chi-square value to degree 

of freedom, GFI = Goodness-of-fit index, AGFI = Adjusted 

goodness-of-fit index, NFI = Normed fit index, CFI = Comparative 

fit index, TLI = Tucker–Lewis index and RMSEA = Root mean 

square error of approximation 

 

In order to assess discriminant validity, the square root of 

the Average Variance Extracted (AVEs) was computed, 

following the methodology suggested by Fornell and Larcker 

(1981). The findings of this study reveal that the discriminant 

validity exceeds the inter-construct/factor correlations, as 

shown in Table 5. This significant finding strongly supports 

the presence of discriminant validity in the study. 

Table 5: Discriminant Validity 
 SE SS ES ATT SI EE BI AS 

SE 0.685               

SS 0.533 0.698             

ES 0.660 0.568 0.704           

ATT -0.026 -0.122 -0.046 0.853         

SI 0.466 0.171 0.378 0.038 0.730       

EE 0.670 0.535 0.529 -0.025 0.314 0.848     

BI 0.621 0.610 0.682 -0.017 0.285 0.626 0.690   

AS 0.265 0.199 0.222 -0.065 0.172 0.275 0.200 0.808 

Note: The diagonally listed value is the AVE square roots of the 

variables 

Source: Created by the author. 

 

4.3 Structural Equation Model (SEM)   
 

The statistical analysis utilized structural equation 

modeling (SEM) to explore the causal relationships between 

the social sphere, academic sphere, education satisfaction, 

attitude, social influence, self-efficacy, effort expectancy, 

and behavioral intention. As detailed in Table 6, the 

hypotheses shed light on the connections among these 

variables. SEM provided a comprehensive approach to 

investigating the intricate interplay between the variables 

and was a robust statistical framework to draw meaningful 

conclusions. 

The SEM analysis after modification yielded satisfactory 

results, as indicated by CMIN/DF = 2.568, GFI = 0.861, 

AGFI = 0.840, NFI = 0.848, CFI = 0.901, TLI = 0.893, and 

RMSEA = 0.056. Thus, Table 6 showed that the modified 

SEM model had met the desired fit criteria. 

 

 

Variables 
Source of Questionnaire 

(Measurement Indicator) 
No. of Item 

Cronbach's 

Alpha 

Factors 

Loading 
CR AVE 

Social Sphere (SS) Sudhana et al. (2020) 5 0.826 0.686-0.713 0.826 0.488 

Academic Sphere (AS) Kim and Song (2021) 4 0.880 0.757-0.850 0.883 0.654 

Education Satisfaction (ES) Kim and Song (2021) 5 0.828 0.625-0.775 0.830 0.496 

Attitude (ATT) Shroff et al. (2011) 4 0.914 0.809-0.888 0.915 0.728 

Social Influence (SI) Liu et al. (2019) 4 0.817 0.656-0.807 0.819 0.532 

Self-Efficacy (SE) Sudhana et al. (2020) 4 0.770 0.562-0.753 0.778 0.469 

Effort Expectancy (EE) Venkatesh et al. (2003) 3 0.884 0.828-0.872 0.885 0.719 

Behavioral Intention (BI) Sudhana et al. (2020) 4 0.782 0.625-0.719 0.784 0.476 
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Table 6: Goodness of Fit for Structural Model 

Index Acceptable Statistical Values  

CMIN/DF < 3.00 (Hair et al., 2006) 1253.425/488  

= 2.568 

GFI ≥ 0.85 (Sica & Ghisi, 2007) 0.861 

AGFI ≥ 0.80 (Sica & Ghisi, 2007) 0.840 

NFI ≥ 0.80 (Wu & Wang, 2006) 0.848 

CFI ≥ 0.80 (Bentler, 1990) 0.901 

TLI ≥ 0.80 (Sharma et al., 2005) 0.893 

RMSEA ≤ 0.08 (Pedroso et al., 2016) 0.056 

Model 

Summary 
 

In harmony with 

empirical data 

Remark: CMIN/DF = The ratio of the chi-square value to degree 

of freedom, GFI = Goodness-of-fit index, AGFI = Adjusted 

goodness-of-fit index, NFI = Normed fit index, CFI = Comparative 

fit index, TLI = Tucker–Lewis index and RMSEA = Root mean 

square error of approximation 

 

4.4 Research Hypothesis Testing Result 

 
The significance of each variable was evaluated by 

analyzing its standardized path coefficient (β) and t-value, as 

outlined in Table 7. The results of this study confirmed the 

significant impact at p<0.05 of H1, H2, H3, H6, and H7, 

whereas H4 and H5 are not significant. 
 

Table 7: Hypothesis Results of the Structural Equation Modeling 

Hypothesis (β) t-Value Result 

H1: SS→ES 0.567 8.783* Supported 

H2: AS→ES 0.131 2.830* Supported 

H3: ES→BI 0.532 7.692* Supported 

H4: ATT →BI 0.019 0.403 Not Supported 

H5: SI →BI -0.015 -0.309 Not Supported 

H6: SE →BI 0.187 3.591* Supported 

H7: EE→ BI 0.367 6.769* Supported 

Note: * p<0.05 

Source: Created by the author 
 

The research model was analyzed to determine the 

significance of each construct using the Standardized Path 

Coefficient (β) and t-value, as displayed in Table 7. The 

results of the hypothesis testing are summarized as follows: 

H1: The standardized path coefficient between social 

sphere and education satisfaction was found to be 0.567 (t-

value = 8.783*), indicating a significant influence between 

these variables. Therefore, H1 was supported. 

H2: The standardized path coefficient between academic 

sphere and education satisfaction was determined to be 0.131 

(t-value = 2.830*), indicating a significant impact of 

Academic sphere on Education satisfaction. Thus, H2 was 

accepted. 

H3: The standardized path coefficient between education 

satisfaction and behavioral intention was calculated as 0.532 

(t-value = 7.692*). However, no significant influence was 

found between perceived usefulness and Attitude. Therefore, 

H3 was not supported. 

H4: The standardized path coefficient between attitude 

and behavioral intention was measured as 0.019 (t-value = 

0.403). However, no significant influence was found 

between Attitude and Behavioral Intentions. Therefore, H4 

was not supported. 

H5: The standardized path coefficient between social 

influence and behavioral intention was determined to be -

0.015 (t-value = -0.309), indicating that social influence does 

not have a significant impact on Behavioral Intention. 

Therefore, H5 was not accepted. 

H6: The standardized path coefficient between self-

efficacy and behavioral intention was calculated as 0.187 (t-

value = 3.591*), demonstrating a significant impact of self-

efficacy on behavioral intention. Therefore, H6 was accepted. 

H7: The standardized path coefficient between effort 

expectancy and behavioral intentions was measured as 0.367 

(t-value = 6.769*), indicating a significant impact of effort 

expectancy on behavioral intention. Consequently, H7 was 

accepted. 
These findings provide insights into the relationships 

between the constructs in the research model and shed light 

on the significant factors influencing undergraduate students' 

behavioral intention to learn arts education in Chengdu, 

China. 

 

 

5. Conclusion and Recommendation 
 

5.1 Conclusion and Discussion 

 
In the conclusion and discussion of the study, several key 

findings emerged. Firstly, in the social sphere, factors such 

as peer influence, family support, and social recognition 

were identified as significant predictors of students' 

behavioral intention to learn arts education. This highlights 

the importance of social factors in shaping students' 

decisions and motivations in pursuing art education. 

Secondly, within the academic sphere, factors such as 

perceived academic value, curriculum relevance, and teacher 

support significantly impacted students' behavioral 

intentions. These findings emphasize the significance of 

academic factors in influencing students' interest and 

commitment to arts education. 

Furthermore, education satisfaction was identified as a 

crucial factor affecting students' behavioral intention. 

Students who reported higher levels of satisfaction with their 

education experience were more likely to have a positive 

intention to continue learning arts education. This indicates 

the importance of creating a supportive and fulfilling 
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learning environment for students to foster their interest in 

arts education. 

Moreover, the study revealed that students' attitudes 

toward arts education significantly determined their 

behavioral intention. Students with a positive attitude 

towards arts education were more likely to demonstrate a 

strong intention to continue their studies in this field. This 

underscores the need to promote positive perceptions and 

attitudes toward arts education among students. 

Lastly, social influence was a significant factor in shaping 

students' behavioral intentions. The study showed that 

students who received encouragement and support from their 

peers and teachers were more likely to have a higher 

intention to pursue art education. This highlights the 

influence of social factors on students' decision-making 

processes. 

Overall, the findings of this study provide valuable 

insights into the factors that significantly influence 

undergraduate students' behavioral intention to learn arts 

education in Chengdu, China. These findings can inform 

educational institutions, policymakers, and educators in 

designing effective strategies to promote and support arts 

education among students. 

 

5.2 Recommendation 

 
Based on the significant factors influencing 

undergraduate students' behavioral intention to learn arts 

education in Chengdu, China, several recommendations can 

be made to enhance the overall learning experience and 

promote students' interest in this field. Raising awareness 

about the benefits and value of arts education among students, 

parents, and the community is important. This can be 

achieved through targeted marketing campaigns, 

informational sessions, and collaborations with local art 

organizations and institutions. By showcasing the positive 

outcomes and career opportunities associated with arts 

education, more students may be encouraged to pursue this 

field. To attract and engage students, developing a dynamic 

and relevant curriculum that aligns with industry standards 

and trends is essential. Incorporating practical and hands-on 

learning experiences, such as workshops, field trips, and 

internships, can give students real-world exposure and 

enhance their understanding and appreciation of arts 

education. Investing in the professional development of arts 

education teachers can significantly impact students' 

learning experiences. Providing opportunities for teachers to 

update their knowledge and skills, attend workshops and 

conferences, and collaborate with industry professionals can 

improve the overall quality of instruction. 

Additionally, encouraging innovative teaching methods, 

such as project-based learning and technology integration, 

can make learning more engaging and effective. Creating a 

supportive and inclusive environment is crucial for 

promoting students' behavioral intention to learn arts 

education. This can be achieved by establishing art clubs, 

organizing exhibitions and performances, and encouraging 

student collaborative projects. Providing spaces and 

resources dedicated to arts education can also contribute to a 

vibrant and inspiring learning environment. Collaborating 

with local art organizations, cultural institutions, and 

industry professionals can offer students valuable 

networking opportunities, internships, and mentorship 

programs. These partnerships can bridge the gap between 

academia and the industry, providing students with practical 

insights and connections to enhance their learning 

experience and future career prospects. 

Regularly evaluating the effectiveness of arts education 

programs and gathering feedback from students, teachers, 

and stakeholders is essential for improvement. This feedback 

can help identify areas of strength and areas that need further 

attention, ensuring that the curriculum and teaching methods 

remain relevant and impactful. 

By implementing these recommendations, educational 

institutions in Chengdu, China, can create a thriving arts 

education ecosystem that fosters students' behavioral 

intention to learn and excel in this field. Such initiatives can 

contribute to developing a creative and culturally enriched 

society while nurturing the talents and aspirations of 

undergraduate students. 

 

5.3 Limitation and Further Study 
 

These limitations highlight areas for further study and 

exploration. Sample size and representativeness: The 

assessment might have been conducted with a limited sample 

size, which may only partially represent part of the 

population of undergraduate students in Chengdu. To 

enhance the generalizability of the findings, future studies 

could include a larger and more diverse sample, 

encompassing students from various disciplines and 

institutions. Cross-sectional design: The assessment may 

have utilized a cross-sectional design, capturing data at a 

specific point in time. This design limits the ability to 

establish causality or examine changes in behavioral 

intention over time. Future studies could employ 

longitudinal designs, allowing for a deeper understanding of 

the factors influencing behavioral intention and how they 

may evolve over an extended period. 

The limited scope of factors in the assessment may have 

examined a specific set of factors related to behavioral 

intention, such as social sphere, academic sphere, education 

satisfaction, attitude, and social influence. Future studies 

could expand the scope to include additional variables, such 

as personal characteristics, financial considerations, or 

institutional factors, to provide a more comprehensive 
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understanding of the factors influencing behavioral intention. 

Addressing these limitations and conducting further 

studies will contribute to a more robust understanding of the 

factors influencing undergraduate students' behavioral 

intention to learn arts education. This knowledge can inform 

educational institutions, policymakers, and educators in 

developing effective strategies to promote and support arts 

education among students in Chengdu, China, and beyond. 
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