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Abstract

Research shows that electronic dictionaries have become popular in many
South and East Asian countries. Advances in technology have helped electronic dic-
tionaries become easily available. In Thailand, a growing number of Thai students
are using various modes of electronic dictionaries i.e. pocket electronic dictionaries,
dictionaries on CD-ROM, or online dictionaries. It is assumed that teachers are not
familiar with the electronic dictionaries their students are using. The knowledge of
and attitudes toward electronic dictionaries among teachers are an important factor
inthe process of EFL learning and teaching, and the learners’ success or failure with
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the language. This study, therefore, presents a survey on teachers’ own use and
knowledge of electronic dictionaries. Seventy-eight teachers of English from eight
universities in Thailand were asked about their experience of, and attitudes toward
electronic dictionaries. The results of the questionnaire show a current situation of
dictionary use in Thailand that most teachers did not use electronic dictionaries,
were uninformed about them, and had little idea about the lexicographical content
of electronic dictionaries. They were not aware of many technological features that
were contained in electronic dictionaries. The results may help teachers be better
informed about electronic dictionaries so that they can be in a better position to
provide authoritative advice to students on how to buy and use electronic dictionar-

ies effectively.

INTRODUCTION

Dictionaries are essential tools for lan-
guage learners; however, as the technology
is changing rapidly, the trend for using elec-
tronic dictionaries among students is also in-
creasing. Electronic dictionaries, especially
pocket electronic dictionaries (PEDs) are
common in South East Asian classrooms
and their use is greatest in “‘countries where
PEDs are more cheaply and easily avail-
able. .. and cultures in which microelectronic
devices are extremely popular and fashion-
able (Midlane 2005). In Thailand, a grow-
ing number of students reported using elec-
tronic dictionaries in classrooms and at
home (Boonmoh 2003, 2009, Mongpeth
2007).

Electronic dictionaries are common in
Thai context, but tend to be ignored by lan-
guage teachers. Dictionary use is notaskill
that is included in the Thai national curricu-
lum. However, an attempt to improve stu-
dents’ dictionary skills has been made in
some contexts. At King Mongkut’s Uni-
versity of Technology Thonburi (KMUTT),
for example, a dictionary skills’ training
course is provided to all first-year under-

graduate students, but the skill training had
been aimed to help students to be familiar
with learner’s dictionaries in book format.
Users of electronic dictionaries, however,
would require different skills than those us-
ers of dictionaries in book format (Koren
1997, Winkler 2001, Nesi 2000). This ex-
tra skill may place language teachers at
something of a disadvantage because the
teachers may know little about electronic
dictionary contents and capabilities, and they
may not be sure about which paper-based
dictionary skills apply.

Teachers’ attitudes are an important as-
pect in developing students’ ability to use
electronic dictionaries. It may not be prac-
tical for teachers to teach electronic dictio-
nary skills if they are still unsure about what
is contained in them. This study, therefore,
explores teachers’ use of dictionaries and
their knowledge of the electronic dictionary.
Itis expected that the findings may help high-
light the current situation and may raise
teachers’” awareness of the importance of
and the growing trend towards the use of
electronic dictionaries. Itisalso expected
that teachers would be better informed about
electronic dictionaries so that they can be in
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a position to provide effective dictionary
training to their students.

BACKGROUND
Types and Modes of Dictionaries

Dictionaries can be classified by many
criteria. One way of categorizing dictionar-
ies is by the number of languages contained
inadictionary. Nation (2001: 288-290) put
dictionaries into three classes: monolingual,
bilingual, and bilingualised (although trilin-
gual and multilingual dictionaries exist as
well). Monolingual dictionaries are written
in only one language (e.g. English-English
learner’s dictionary) while bilingual dictio-
naries are written in two languages (e.g. En-
glish-Thai and Thai-English dictionaries).
Bilingualised dictionaries contain monolin-
gual L2 definitions immediately followed by
an L1 translation ora L1 gloss (Pujol et al,
2006). This description applies when look-
ing up words in L2. When looking up words
in L1, however, bilingualised dictionaries
just provide the translation, plus production
information.

Dictionaries (monolingual, bilingual,
bilingualised) can take many modes of pre-
sentation. Nesi (1998) classifies dictionar-
ies into two modes of presentation: paper-
based dictionaries and computer-based dic-
tionaries (also known as electronic dictio-
naries). There are three types of electronic
dictionaries: hand-held electronic dictionar-
ies (also known as pocket electronic dic-
tionaries or PEDs), dictionaries on CD-
ROM, and dictionaries on the Internet. The
main difference between electronic dictio-
naries and paper-based dictionaries is not

their information content but their retrieval
system (Nesi, 2000). The way a paper-
based dictionary organizes information is
primarily linear, which is appropriate for the
listing of a succession of separate entries,
while an electronic dictionary organizes in-
formation so that users can group or regroup
words according to their semantic and prag-
matic similarities, their valency and
collocational patterning, or their letter com-
binations. It should be noted that Nesi re-
fers to dictionaries on CD-ROM. Many
PEDs and dictionaries on the Internet, how-
ever, cannot yet function in this way. Most
dictionaries on CD-ROM and some PEDs
do not only offer entries, but also audio and
visual elements, exercises and games. The
huge amount of information that is thus avail-
able makes such adictionary a novel refer-
ence tool. Ifan electronic dictionary were
to be fully developed, it would serve not
only as a reference but also as a language
learning tool, and this to a much greater ex-
tent than dictionaries in paper-based form
would ever be able to do. The types of dic-
tionaries and the modes that are relevant to
this study are shown in Figure 1.

Figure 1 explains the focus of this study.
Adictionary, which is a kind of reference
work, can be monolingual, bilingual,
bilingualised, or multilingual, and can be in
either printed or electronic form. Adictio-
nary on the Internet, a dictionary on CD-
ROM, and a pocket electronic dictionary
(PED) are the focus of this study.

Electronic Dictionaries in Thailand

1. PEDs

AThai PED normally contains the con-
tents of at least three paper-based dictio-
naries: two bilingual English-Thai and Thai-
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Figure 1. Lexicography and its branches
Table 1: Comparison of two PED models
Dictio- | Super Smart CyberDict 3 Advance
nary
Thai - by lecturers from the Thiengburanathum, W. (2002)
English | Chalermprakiat Center of Translation | Thai-English Dictionary (Library Edition),
and Interpretation (undated) Bangkok: sy,
English -| by lecturers from the Thiengburanathum, W. (1998) SE-ED's
Thai Chalermprakiat Center of Translation | Modern English-Thai Dictionary
and Interpretation (undated) (Complete & Updated), Desk Reference
Edition, Bangkok: SE-Education.
English -| - Mallikamas, P., Chakrabongse N.,
Thai Piammaattawat P., (2004) Oxford River
Books English-Thai Dictionary,
Bangkok: River Books
English -| The Concise American Heritage Hornby, A. S. (2000) Oxford Advanced
English | Dictionary (1983, Houghton Mifflin) Learner's Dictionary (6" Edition),
Oxford: Oxford University Press.
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English, and one English monolingual. There
are at least four companies that publish
PEDs in Thailand, but TalkingDict (Group
Sense Ltd.) and CyberDict (Besta) are the
leading brands. Over the past two decades,
TalkingDict has published more than 20
models and CyberDict, which was estab-
lished a few years later, has published more
than 16 models . An investigation of two
PED models by Boonmoh (2009), the Su-
per Smart by TalkingDict and the
CyberDict 3 Advance by CyberDict, found
the main difference to be lexicographical
features.

Itis seen from Table 1 that CyberDict
3 Advance contains material from newer
and more up-to-date paper-based dictio-
naries than Super Smart. More recent PED
models by TalkingDict replaced the paper-
based English-English Concise American
Heritage Dictionary with the Concise Ox-
ford English Dictionary (11" edition,
2006). It should be noted that the Concise
Oxford English Dictionary is not intended
for learners of English but for native speak-
ers of English. Some newer TalkingDict
models claim to contain the Oxford River
Books English-Thai Dictionary and the
Cambridge Advanced Learner’s Dictio-
nary (unstated edition). The contents of the
English-Thai and Thai-English dictionaries
of these two PED brands, however, remain
the same.

Both PED brands offer spoken pronun-
ciation of headwords and wildcard functions
(a wildcard is a symbol that takes the
place of an unknown character or set of
characters), but certain technical features
are specific to the CyberDict 3 Advance.
If aheadword is not listed in the dictionary
that the user selects from the PED menu, a

cross search function enables an automatic
search across the remaining dictionaries in
the PED CyberDict 3 Advance also helps
users with commonly misspelled words by
providing a list of possible alternatives. For
example, if users type the headword ‘rinkle’,
a pop-up box offers the following three
options: spelling check (which offers a
choice between ‘rankle’, ‘wrinkle’, ‘rinse’,
and ‘wrinkly’), nearest word (which shows
the word that is nearest in form, i.e. rink),
and add new word (which allows users to
create an entry for ‘rinkle’ and provide their
own definition). All CyberDict models have
the ability to display the most appropriate
root form, e.g. when typing SUPPORTS or
SUPPORTED, the dictionary displays
SUPPORT. This ability, however, is not
present in all TalkingDict models. At the
time of writing, none of the PED brands in-
cluded learners’ dictionaries below advance
level.

The price of Thai PEDs ranges from
3000 Baht (95 US dollars) to 15,000 Baht
(480 US dollars). The price of the Thai
PEDs, however, seems to depend on the
non-lexicographical features the PEDs con-
tain. For example, CyberDict 12, one of
the most recent models, includes learning
materials (TOEFL Exam Exercises, useful
words, ‘travel dialogues’ and the like), a per-
sonal information/diary component, and
calendar, clock, calculator functions,
memory card, color touch screen, and MP4
players.

2. Dictionaries on CD-ROMs or in-
stalled on computers
A PC-based dictionary called So
Sethaputra is normally bundled with many
computers sold in Thailand. This dictionary
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contains both English-Thai and Thai-English
dictionaries. Newer versions often replace
older versions, and the date of publication
and the edition are not stated. This dictio-
nary does not include the wildcard search
facility.

On the other hand, learner’s dictionar-
ies on CD-ROM s are normally bundled with
the printed copy of learners’ dictionaries.
All major learners’ dictionaries, (elementary,
intermediate, and advanced levels) are avail-
able for sale in Thailand. The use of learn-
ers’ dictionaries on CD-ROMs, however,
is little. Based on the study by Boonmoh
and Nesi (2007), out of 1,211 students, 938
(82%) reported having learner’s dictionar-
ies in book form (probably the Longman
Active Study Dictionary, LASD), and only
334 (28%) students reported having dic-
tionaries in CD form. Since the dictionaries
in CD form would have been attached to
their dictionaries in book form, it might have
been that some of the students were un-
aware thata CD was also included with their
copy of the LASD. Surprisingly, of those
who reported having dictionaries in CD
form, only about 15 (5%) students reported
using them.

Learners’ dictionaries on CD-ROMs
are one of the latest developments in the
field of lexicography. They contain much
more information than the printed versions
onwhich they are based. They also contain
extra features that are not available in the
printed copies, for example, corpus ex-
ample, audio material, interactive exercises,
and picture gallery. They can perform com-
plex searches and offer search facilities in-
cluding wildcards and Boolean operators (a
term used to combine search terms, or
items, in order to broaden or narrow the

results of a search. Typical Boolean op-
erators are AND, OR, and NOT).

3. Dictionaries on the Internet

The increasing use of Internet dictionar-
ies is partially due to advances in technol-
ogy and high speed broadband technology.
According to Nesi 2008, dictionaries on the
Internet can be classified into three catego-
ries: those available by subscription, those
in the public domain, and collaborative
projects in the process of construction by
contributing users.

At the time of writing, there are no bi-
lingual English-Thai and Thai-English dic-
tionaries available by subscription. Many
learners’ dictionaries are available online
without additional features that are offered
ondictionaries on CD-ROMSs. Users must
subscribe in order to gain full access (Nesi,
2008). For example, Cambridge Dictionar-
ies only offersa ‘nofrills” service which aims
to encourage users to upgrade to the Cam-
bridge International Dictionary of En-
glish on CD-ROM. Only paying subscrib-
ers can gain extra services such as audio
files, usage notes, and more search facili-
ties. Since no subscription is required, the
online public domain bilingual Thai-English
and Thai-English dictionaries become the
most popular and widely used by students.
Carr (1997) claims that none of the public
domain dictionaries available on the Internet
contain full definitions of a full range of head-
words. One main problem with Internet dic-
tionaries raised by many (e.g. Koren 1997,
Campoy 2004: 48) is the problem of qual-
ity. Some electronic dictionaries do not in-
dicate author(s). Some of them are based
on outdated paper dictionaries and most
users may not be aware of differences be-
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tween dictionary editions.
Studies into Dictionary use

A number of previous studies into dic-
tionary use (e.g. Midlane 2005, Ryu 2006.
Kobayashi 2006, Chatzidimou 2007, Tang
1997, Nesi 2002, and Boonmoh 2003)
have focused on the area of dictionary own-
ership and students’ attitudes towards dic-
tionary use. Most of the findings suggested
increasing trends towards electronic dictio-
naries. Afew studies (e.g. Taylor and Chan
1997, Sobkowiak 2002, Stirling 2005),
however, reported on teachers’ use and their
perception toward dictionary use.

Taylor and Chan (1994) conducted a
survey to see how PEDs were used by stu-
dents in Hong Kong. The findings showed
that 18% (out of 475 students) used PEDs.
Twelve teachers were interviewed in this
study. Only four reported that they used
PEDs themselves, but many of them were
doubtful about the use of PEDs and pre-
ferred their students to use printed dictio-
naries. Some were concerned that the ease
of access may lead students to rely too much
onthem rather than to develop skills in tack-
ling unknown words.

Several teachers in the Stirling survey
(2005) complained quite negatively about
the PEDs their students used. They thought
PEDs were inaccurate, noisy, and distract-
ing. Stirling investigated eleven PEDs that
students used and noticed that four of them
contained an English-English learner’s dic-
tionary. She tested the effectiveness of these
PEDs by asking all eleven PED owners to
look up three words in context and found
that the four students with English-English
dictionaries performed better than those

without the English-English feature. All four
PEDs with English explanations provided
fuller accounts of the looked up word, in-
cluding part of speech, phonetic transcrip-
tion, prepositions, and example sentences.
The same features can be found in any good
learner’s dictionary in book form. This may
suggest that teachers in the Stirling study
might not have been aware of the dictio-
nary contents and capabilities contained in
the PEDs, and it might not be justified for
the teachers to complain about the PEDs
their students were using without knowing
them well enough.

Sobkowiak (2002) conducted a question-
naire survey to investigate language teachers’
own experiences with electronic dictionaries.
The teachers seemed to display a lack of fa-
miliarity with the features of their electronic
dictionaries. Thirteen teachers were in doubt,
and nine teachers reported that computer dic-
tionaries cannot show phonetic transcription
on screen. 50% were uncertain about whether
itwas easier to use acomputer dictionary than
atraditional one.

Most teachers teaching in South and East
Asian countries (excluding Thailand) inthe
Midlane questionnaire survey (2005) noticed
their students brought PEDs to class. When
asked, “If you were responsible for design-
ing a PED, what features would they in-
clude?”, many respondents’ answers showed
they were not familiar with PEDs. For ex-
ample, one of the features that they thought
would be useful in PEDs was pronunciation
examples of headwords. To my knowledge,
the pronunciation example exists with every
PED model. Some teachers answered that they
wanted to have “the ability to silence it” or
to have “a button you can press to stop them
beeping every time students look up a word
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inclass”. Some other desirable features to
be included were phonetic transcription,
monolingual functioning, collocation, parts of
speech, and sample sentences. Many of these
features do exist in many PED models (as
noted in Stirling 2005). This suggests that the
teachers lacked knowledge about the devices
their students brought into the classroom.
The above surveys (Taylor and Chan
1994, Stirling 2005, Sobkowiak 2001, and
Midlane 2005) shed some light on an area
worth further exploration because if the
teachers themselves were unconvinced
about or unaware of the features offered by
electronic dictionaries, it is unlikely that the
students would discover these by them-
selves. Sobkowiak (2001) concludes that
“If teachers themselves continue to have
little knowledge, bad stereotypes and
fears of educational technology... no
amount of computing machinery lavished
upon schools will help... teacher train-
ers should think about it very seriously:
the main challenge of electronic learner’
dictionaries is in the head of the teacher”.

THESTUDY

Since there is a growing trend for elec-
tronic dictionaries, it may not be practical
for teachers to continue teaching only the
paper dictionary skills. One approach
would be for these teachers to teach elec-
tronic dictionary skills and to provide ad-
vice on advantages and disadvantages of
electronic dictionary use. Hartmann (2001)
and many others (e.g. Taylor and Chan
1994, Fan 2000, Liou 2000, Sobkowiak
2002, Wingate 2004, and Midlane 2005)
point out that in order to help students reap

the benefits of good dictionaries, the stu-
dents need to be explicitly taught how to
use them.

Itis essential to explore teachers’ own
use and knowledge of electronic dictionar-
ies since, as already mentioned, they are
likely to be the people who can provide
advice to their students. Therefore, the re-
search questions of this study are:

1) Whatdictionaries do Thai language
teachers own and use?

2) To what extent do Thai language
teachers know about electronic dictionaries?

Participants

The participants of this study were sev-
enty eight (78) Thai lecturers of English from
eight (public and private) universities in Thai-
land. These included Kasembundit Univer-
sity, Kasetsart University (Sakon Nakorn
Campus), King Mongkut’s University of Tech-
nology Thonburi, Prince of Songkla Univer-
sity, Rajabhat Chandrakasem University,
Rajamanala University of Technology
Krungthep, Rajamangala University of Tech-
nology Phra Nakhon, and Sakon Nakorn
Rajabhat University. The two criteria for se-
lecting participants were convenience and ac-
cessibility. The researcher choseto collectdata
from those universities because he had per-
sonal contact with staff members, and they
were willing to distribute and collect question-
naires on his behalf.

Procedures

The questionnaire (See Appendix A)
which consisted of three parts— general use
of dictionaries, use of electronic dictionar-
ies, and knowledge of electronic dictionar-
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ies —was completed by language teachers
during April and May 2009. Two hundred
copies of the questionnaire were sent to the
researcher’s colleagues (25 copies for each
institution) who then distributed the ques-
tionnaire on his behalf. Seventy-eight cop-
ies were returned (39% return rate). The
questionnaire was then analyzed by count-
ing frequencies and calculating percentages.

RESULTS

As can be seen from Table 2, all 78 re-
spondents were experienced teachers.
They were classified according to their num-
bers of years of teaching experience: 31 had
between 1 to 10 years’ experience, 19 had
more than 10 years’ experience, 23 had

more than 20 years’ experience, and of these
5 had more than 30 years’ experience. Itis
important to note that 15 out of 23 lectur-
ers from the third group (those with 21 to
30 years of teaching experience) and all 5
lecturers from the fourth group (those with
than 30 years of teaching experience) left
the final part of the questionnaire (16 items)
blank. They either reported orally to the
researcher’s colleague or wrote on the
questionnaire that they did not know about
electronic dictionaries, and thus were un-
able to supply the information. Thisalready
suggests that the lecturers had little idea
about the lexicographical content of elec-
tronic dictionaries.

Table 3 shows that all 78 lecturers
owned at least one dictionary. This may be
taken to imply that dictionaries play an im-

Table 2: Teachers' years of teaching experience

Years of teaching Group 1 Group 2 Group 3 Group 4
experience 1-10 11-20 21-30 More than 30
Number of teachers 31 19 23 5

Table 3: Lecturers' ownership of dictionaries, dictionary types used by them for
writing, reading and lesson planning, and their preference for future dictionary

purchase
Dictionary |Number who used this type when | Future
ownership | Writing Reading | Lesson purchase
planning

PED 15 6 7 5 8
Online bilingual dictionary 28 7 7 8 3
Online monolingual dictionary 30 12 10 12 2
Bilingual dictionary in book form 60 23 25 12 n
Bilingual dictionary on CD-ROM
or installed on computer 17 5 5 6 7
Monolingual dictionary in book
form 65 40 30 37 39
Monolingual dictionary on CD-
ROM or installed on computer 36 9 8 8 9
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portant role in English teaching for all the
lecturers regardless of the number of years
of teaching experience. The types of dic-
tionaries the lecturers owned or accessed
are listed, from the most to the least, below.

1. Monolingual dictionaries in book
form (65 lecturers),

2. Bilingual dictionaries in book form
(60 lecturers),

3. Monolingual dictionaries on CD-
ROM or installed on computers (36 lectur-
ers),

4. Online monolingual dictionaries on
the Internet (30 lecturers),

5. Online bilingual dictionaries on the
Internet (28 lecturers),

6. Bilingual dictionaries on CD-ROM
or installed on computers (17 lecturers), and

7. Pocket electronic dictionaries (15
lecturers).

It can be seen that monolingual dictionar-
ies regardless of their mode of presentation
(in book form or CD-ROM form, and on the
Internet) were among the top four dictionaries
that the lecturers owned or had access to.
Dictionaries in book form were the top for-
mat that the lecturers owned. PEDs, on the
other hand, were owned the least by the lec-
turers. All lecturers who owned PEDs were
from only the firstgroup. Afew of the lectur-
ers from the third group and none from the
fourth group reported owning monolingual dic-
tionaries on CD-ROM. Thisalso applied to
dictionaries on the Internet. The teachersin
the third and fourth groups might be more fa-
miliar with using monolingual dictionariesina
more traditional form (book form) and, at the
same time, they might not be familiar with com-
puters.

When asked what types of dictionaries
the lecturers preferred to use when writing,

reading, and lesson planning, most lectur-
ers reported they preferred both monolin-
gual and bilingual dictionaries in book form.
One interpretation could be that the lectur-
ers were more familiar with the traditional
way of using a dictionary in book form.
Another interpretation could be because of
the nature of the working style. More lec-
turers might prefer to work on paper more
often than to work on a computer. Taking
the mode of presentation into consideration,
it can be seen that the number of lecturers
who reported owning or having access to
dictionaries in electronic format (PEDs, CD-
ROMs, and on the Internet) do not corre-
spond with the numbers of lecturers who
reported using them. For example, less than
50% of those who owned PEDs reported
using PEDs for writing (6), reading (7) and
lesson planning (5). Interestingly, only about
20% of those owning amonolingual dictio-
nary on CD-ROM reported using them for
writing (9), reading (8), and lesson planning
(8).

Predictably, it can be seen that lectur-
erswere in favour of monolingual dictionaries
in book form. Half of them (39 lecturers)
stated that they would like to buy monolin-
gual dictionaries in book form in the future,
while almost all other types of dictionary are
much less popular, i.e., only about 12%
would like to buy or have access to elec-
tronic dictionaries (online, on CD-ROMs,
or PEDs). Some of those who would like
to buy monolingual dictionaries in book form
stated that they liked the ease of use and
their usefulness. They found the book for-
mat familiar, but some teachers stated that
they lacked computer literacy:

« lamused to using this type of dic-
tionary. It’s easy and very convenient.
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Table 4: Use of electronic dictionaries

Do you use learners' dictiona- PEDs? learners' dictiona-
ries on CD-ROMs? ries online?
If no, why? Yes No Yes No Yes No
38 40 15 63 32 46
No computer - 5 - - - 5
No computer skill - 10 - 1 - 10
Not familiar - 25 - 36 - 22
Not necessary - 23 - 20 - 22
Too complicated - 5 - 1 - 6
Too expensive - 2 - 25 - 0
Don't have one - 5 - 32 - 0

« It’sgood and reliable.

» Using monolingual dictionary is
easier. | don’t use computer often and I
am not familiar with computer.

« Itiscomplete. It provides all in-
formation | need.

As can be seen from Table 4, most lec-
turers do not use electronic dictionaries. This
also confirms that the lecturers are prob-
ably more familiar with the learner’s dictio-
nary in book form. The main reasons that
the lecturers did not use electronic dictio-
naries are that they were not familiar with
electronic dictionaries and the electronic
dictionaries were not necessary. It should
be noted that half of the lecturers from the
third group (12 lecturers) and all lecturers
from the fourth group (5 lecturers) reported
not being familiar using these three types of
electronic dictionaries. Moreover, five lec-
turers from the third group and all from the
fourth group reported not using electronic
dictionaries because they had no computer
skills. No computer, and too complicated,
are the next two reasons the lecturers did
not use electronic dictionaries. However,

the two main reasons that lecturers reported
for not using PEDs are because they simply
did not possess PEDs, and PEDs are too
expensive to buy.

Table 5 shows the findings regarding
lecturers’ knowledge of electronic dictionar-
ies. In this part, the lecturers were asked to
supply sixteen items. The first nine items
included features in electronic dictionaries.
Some features existed inall dictionary types
(CD-ROM, PED, and online). Some fea-
tures existed only in some particular dictio-
nary types. The remaining items (10-16)
asked the lecturers what dictionary type they
believed could function in the way described
in the statements. It was expected that the
information the lecturers supplied would
reflect their knowledge and their belief about
electronic dictionaries. As mentioned ear-
lier, 20 lecturers left this part of the ques-
tionnaire blank as they reported that they
did not know about electronic dictionaries
and were not able to answer about them.
The researcher, therefore, decided to mark
all 16 items in these lecturers’ questionnaires
as ‘7.
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Table 5: Knowledge of electronic dictionaries

This dictionary format CD- PED On- |Don't
ROM line |Know

1 contains the contents of at least three hard copy dictionaries. | 22 15 6 35
2 is usually bundled with a book dictionary. 33 5 0 40
3 usually contains pictures. 26 10 23 30
4 has a special function (e.g. QUICKIfind, pop-up dictionary)

that helps you look up words quickly and easily while you are

reading. 28 12 20 36
5 has word-wheel facility (ability to display an alphabetical

list of all the search options available in a dictionary). 29 11 5 32
6 has a wildcard* search function. 17 9 17 |39
7 has the ability to display the most appropriate root form - e.g.

when typing SUPPORTS or SUPPORTED, the dictionary

displays SUPPORT. 28 8 22 32
8 has an automatic cross referral search function. (This

dictionary format will automatically search for the same

word form from different dictionaries). 25 10 14 31
9 has the ability to add a new word as well as its meaning. 26 15 20 34
Now, please answer the following additional statements: CD- PED On- |?

ROM line

10You can record your pronunciation, play it back, and compare

it with the recording provided with this dictionary format. 24 20 8 36
11 The keyboard of this format is different from a computer's

keyboard. 20 30 9 32
12You need a computer to use this dictionary format. 54 3 53 25
13Screen space is the limitation for this dictionary format. 26 10 11 30
14You have limited access to this dictionary format unless

you subscribe to it. 28 16 19 30
15Some software programmes (e.g. games, books)

can be downloaded to this dictionary format. 27 17 20 34
16Learner's dictionary below advance level is not yet

available with this dictionary format. 24 18 22 38

The findings show expected results.
Almost half of the lecturers (N > 29) sup-
plied their answers from items 1 to 16 (ex-
cept item 12) as ‘I don’t know’. The *?’
option also received the highest frequencies.
This might be taken to simply say that these
lecturers did not know most of the promi-
nent functions or features in electronic dic-
tionaries.

The findings suggest that the lecturers
overestimate the abilities and capabilities of
dictionaries on CD-ROMs. Many lectur-

ers might have believed that learner’s dic-
tionaries on CD-ROMs were more “supe-
rior” or contained more “‘advance technol-
ogy’ than the remaining two types, as can
be seen by the frequencies for each item.
However, this is not always the case. For
example, the researcher is not aware of any
type of learner’s dictionaries on CD-ROMs
onsale in Thailand that contain the contents
of at least three book format dictionaries
(item1). AllPEDs sold in Thailand, on the
other hand, contained at least 3 three book
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format dictionaries. TalkingDict, for ex-
ample, claims to include at least 53 book
format dictionaries in Super Smart model
and 71 book format dictionaries in Super
99 model. Another point is the automatic
cross referral search function (item 8). Since
adictionary on CD-ROM is bundled with
a book dictionary and is sold separately
from other publishers, the cross referral
search function does not exist. However,
this function exists in PEDs to help users
easily find words since there are a number
of book format dictionaries in the PEDs.

The findings also suggest that some lec-
turers underestimated the capabilities of
PEDs, as can be seen in items 5, 6, 8, 9
and 10. Like dictionaries on CD-ROMs,
the most recent PEDs contain the above-
mentioned functions. All PEDs in Thailand
have word-wheel facility (item 5), awildcard
search (item 6), and the automatic cross
referral search function (item 8). Most PEDs
have the ability to annotate for new words
(item 9), and to record and play back pro-
nunciation (item 10). Moreover, itis found
that the ability to install some non-dictio-
nary software programmes (item 15) isa
prominent feature in PEDs that other types
of dictionaries cannot provide to the same
extent. PED users can install new dictio-
naries, games, e-books, and media convert-
ers (to convert audio CD file to MP3 for-
mat) in their PEDs. As discussed earlier,
English-English book format dictionaries in
the PEDs are either advanced learner’s dic-
tionaries or English-English dictionaries for
native speakers of English (item 16). The
researcher is not aware of any PEDs that
contain a learner’s dictionary below the ad-
vance level.

For online learners’ dictionaries, it is

found that some lecturers knew little about
them. Many lecturers thought that online
dictionaries usually contained pictures.
Browsing through online learner’s dictionar-
ies, the researcher found that, out of four
online dictionaries (Cambridge dictionary
online, Longman English dictionary
online, Macmillan free English dictio-
nary online, and Cobuild dictionary
online), only Longman English dictionary
online provides pictures (item 3). Note that
Oxford does not provide an online learner’s
dictionary service. Twenty lecturers thought
that online dictionaries provide a function
that help users look up words quickly and
easily while they are reading (item 4), but
this function seems to exist only in dictio-
naries on CD-ROMs. Finally, learners’ dic-
tionaries normally provides free online ser-
vice, but require a paid subscription for ex-
tended content (item 14). Only 19 lectur-
ers, however, thought that online dictionary
users have limited access unless they sub-
scribe to it. Other lecturers even thought
that users must subscribe in order to use
dictionaries on CD-ROMs (28 lecturers)
and PEDs (16 lecturers).

DISCUSSION AND CONCLUSION

This survey revealed insights into what
dictionary types the lecturers used and how
much they knew about electronic dictionar-
ies. Itisclear that most lecturers used, pre-
ferred to use, and would like to buy learn-
ers’ dictionaries in book form. Most of
these lecturers did not use electronic dic-
tionaries because the lecturers were not fa-
miliar with them and they did not think it
was necessary to use them. This, asare-
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sult, may be the reason why the lecturers
were not aware of the information contained
in electronic dictionaries. Most lecturers
also did not know the capabilities of the
electronic dictionaries. This may have
caused them to be unwilling to train their
students to use electronic dictionaries.

The survey findings accord with the find-
ings from previous studies (e.g. Taylor and
Chan 1997, Sobkowiak 2002, Stirling
2005, and Midlane 2005) that teachers
were not well informed about electronic dic-
tionaries. The researcher’s findings indi-
cated the reasons why the lecturers did not
use electronic dictionaries and also sug-
gested that age might play arole. Itisseen
that the more experienced teachers used and
prefered to use traditional format dictionar-
ies than did younger and less experienced
teachers.

Itis possible to say that electronic dic-
tionaries are becoming a fact of life in Thai-
land and other countries. The electronic
dictionary phenomenon will continue; as
Stirling (2005: 64) suggested, “they seem
to be here to stay, just as calculators,
once welcomed by students and rejected
by teachers, have stayed”. Since more
and more electronic dictionaries will be
available for sale, “teachers need to be in-
quisitive about the world in which they
and their students live - a world that in-
cludes technology - and make connec-
tions between this world and their teach-
ing” (Murison-Bowie, 1993: 6). The deci-
sion whether to ignore them or to help the
students is up to the lecturers. Nesi (2003),
however, suggests that

“We (teachers) should learn more
about our students’ dictionary-using hab-
its and preferences, and more about the

contents of the dictionaries they use. We
should be sufficiently well-informed to
advise on e-dictionary purchase, warn of
the pitfalls of such sources... and dem-
onstrate ways to store and annotate
words in electronic formats”.

Many studies suggest that learners need
to become familiar with electronic dictio-
naries (S?nchez Ramos, 2005), and that
learners need to be taught explicitly how to
use them (Hartmann, 1991) because “with-
outsome training.. ., any user will find it dif-
ficultto exploitall the information, the facili-
ties and features such an electronic dictio-
nary could offer” (Winkler, 2001b).

The result of this survey may raise the
lecturers’ awareness of the importance of
electronic dictionaries and may help the lec-
turers to learn more about electronic dic-
tionaries so that they can be in a better po-
sition to provide authoritative advice to stu-
dents on how to buy electronic dictionaries
and train the students to use them effectively.
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Survey on Electronic Dictionary Use

The aim of the following questionnaire
is to collect some data on your use, your
knowledge of electronic dictionaries. The
questionnaire is completely anonymous, and
the results will be used for research pur-
poses only. I am of interested in receiving
many completed forms with truthful answers,
but if you do not feel like doing this ques-
tionnaire, please return it empty rather than
filling it quickly and randomly. I thank you
for your time and effort.

Atipat BOONMOH, lecturer at School
of Liberal Arts, King Mongkut’s University
of Technology Thonburi (KMUTT)



Atipat Boonmoh

Please answer the following ques-
tions by (/) ticking the appropriate
spaces provided or answering in the
spaces given.

Part I: Your personal information

Teaching experience: year(s)
If you are NOT a native speaker of
Thai, what is your native language?

Part I1: Your use of “dictionaries”

1. Doyou use or own adictionary?

___ Yes(please continue)

____No (please answer Part 111)
2. Which of these dictionaries do you

own or have access to? You may tick more
than one of the following.

a) __ apocket electronic dic-
tionary (e.g. TalkingDict, CyberDict,
VTech)

b) an online bilingual dictio-
nary on the internet

C) an online monolingual
dictionary on the internet

d) _ abilingual dictionary in
book form

e) __abilingual dictionary on
CD-ROM or installed on computer

) __ amonolingual dictionary
in book form

g ___ amonolingual dictionary

on CD ROM or installed on computer
3. When you use dictionary for writ-

ing, which dictionary do you prefer to use
and why do you prefer to use it? Refer to
the type of dictionary in question 2.

Type of dictionary (please circle):

a) b) ¢ d e ) 0

4. Whenyou use dictionary for read-
ing, which dictionary do you prefer to use
and why do you prefer to use it? Refer to
the type of dictionary in question 2.

Type of dictionary (please circle):

a) b) ¢ d e f) o

5. When you use dictionary for les-
son planning, which dictionary do you pre-
fer to use and why you prefer to use it?
Refer to the type of dictionary in question
2.

Type of dictionary (please circle):

a) b) ¢ d e f) 09

6. Ifyouplantobuy anew dictionary,
what type of dictionary would you like to
buy? Refer to types of dictionaries in ques-
tion 2.

Type of dictionary (please circle):

a) b) ¢ d) e f) 09
Why?
Part 111: Your use of “learners’ elec-

tronic dictionaries”

Learners’ dictionarieson CD-ROM
or installed on computer

7. Do you use a dictionary on CD-
ROM?

____yes, please give the details of your
dictionary (dictionaries). .......c.cccoeeeererrrnenns

____no, ifyou have never used a dic-
tionary on CD-ROM, why? You may tick
more than one item.

____nocomputer at home

____nocomputer skills

____notfamiliar with it

____notnecessary

___too complicated
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___tooexpensive
____ldon’thave one
___other(s) please specify

Pocket electronic dictionaries
(PEDs)

8. DoyouuseaPED?

____yes, please give the details of your
PED. it

____no, ifyou have never used a PED,
why?You may tick more than one item.

____nocomputer skills

____notfamiliar with it

____notnecessary

___too complicated

___tooexpensive

____ldon’thave one

___other(s) please specify

Learners’ dictionaries online
9. Do you use (or have access to) a
dictionary online?
____yes, please give the name of the
dictionary younormally use. ...............
____no, ifyou have never used a dic-
tionary online, why? You may tick more
than one item.
___noInternet access
___nocomputer skills
____notfamiliar with it
____notnecessary
___too complicated
___tooexpensive
___other(s) please specify

Please answer the following statement
by (/) ticking in an appropriate box. Tick
‘CD-ROM’ if you think that the statement
is correct for most learner’s dictionaries on
CD-ROM or installed on computer, ‘PED’
if you think that the statement is correct for
most learner’s dictionaries in pocket elec-
tronic dictionaries, ‘Online’ if you think that
the statement is correct for most online
learner’s dictionaries, and “?” if you don’t
know or you are not sure. You may tick
more than type of electronic dictionary.
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This dictionary format CD-ROM| PED On-line ?
1 contains the contents of at least three hard

copy dictionaries. 22 15 6 35
2 isusually bundled with a book dictionary. 33 5 0 40
3 usually contains pictures. 26 10 23 30

4 has a special function (e.g. QUICKfind, pop-up
dictionary) that helps you look up words
quickly and easily while you are reading. 28 12 20 36

5 has word-wheel facility (ability to display an
alphabetical list of all the search options
available in a dictionary). 29 1 5 32

©

6 has awildcard* search function. 17 17 39

7 has the ability to display the most appropriate
root form - e.g. when typing SUPPORTS or
SUPPORTED, the dictionary displays
SUPPORT. 28 8 22 32

8 has an automatic cross referral search
function. (This dictionary format will
automatically search for the same word form

from different dictionaries). 25 10 14 31
9 has the ability to add a new word as well as

its meaning. 26 15 20 A

Now, please answer the following

additional statements: CD-ROM| PED On-line ?

10 You can record your pronunciation, play it
back, and compare it with the recording

provided with this dictionary format. 24 20 8 36
11 The keyboard of this format is different from a

computer's keyboard. 20 30 9 32
12 You need a computer to use this dictionary

format. 54 3 53 25
13 Screen space is the limitation for this

dictionary format. 26 10 n 30
14 You have limited access to this dictionary

format unless you subscribe to it. 28 16 19 30

15 Some software programmes (e.g. games,
books) can be downloaded to this dictionary

format. 27 17 20
16 Learner’s dictionary below advance level is not
yet available with this dictionary format. 24 18 22 38

A wildcard is a symbol that takes the place of an unknown character or set of charac-
ters. Commonly used wildcards are the asterisk (*) and the question mark (?). Depending on
the software or the search engine you are using, other wildcard characters may be defined.
http://kb.iu.edu/data/ahsf.html.
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