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Abstract

Teacher’s journals have been widely used in the field of applied linguistics to
raise teachers’ awareness and to see teachers’ attitudes and beliefs. This
research aims to investigate how trainee teachers reflect upon problems and
solutions derived from formulating reflective journals. Teachers’ journal
entries and semi-structured interviews were instruments used to answer the
research question, “How do teachers’ problems and solutions change during
a semester?” In analyzing textual data, a thematic content analysis approach
was utilized to identify problems and solutions frequently mentioned in the
journals. These journals were later explored and illustrated by extracting the
highlighted points and obvious keywords to see changes and improvement
during a period of one semester’s teaching practice. The data gained from the
interview was used to support or clarify any ambiguity in the journals.
Lesson planning was discovered to be the most frequently occurring
problem. To minimize this, regular consultations with the supervisors before
the actual teaching and developing a lesson plan with the co-teacher to see
other points of view would be helpful. The outcomes revealed positive
perspectives of using teacher’s journals together with highlighting crucial
problems were necessary for enhancing teaching performance.In addition,
the outcomes also provided helpful implications for both trainee teachers
and supervisors in using journals more effectively.
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Introduction

For inexperienced teachers, having to encounter numerous problems in class
is inevitable. They have to face several problem areas, such as using effective
language during teaching, balancing ‘the whole instructional program,
evaluating students, etc (Thielen, 1993). Therefore, it is crucial for teachers
to develop their capabilities and skills needed to overcome these obstacles
and to be able to solve similar problems. One method generally used in
resolving problems and improving teaching skills is keeping a journal. Bailey
(1990:218 cited in Gebhard, 1999) indicated that a teaching journal can be
a place to criticize, doubt, express frustration, and raise questions. Bailey also
thought that in reworking, rethinking, and interpreting the journal entries,
teachers can gain more powerful insights into their own classroom behaviour.
Miller (2004:41) also affirmed that a teacher’s journal is an excellent way to

monitor one’s teaching practice in a systematic but flexible way.
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In many teacher training programss, writing a teacher’s journal appeared to
be a significant component that novice teachers were required to do. A large
number of studies regarding teacher’s journals have been conducted in order
to promote teacher development in terms of raising teachers’ awareness or to
see teachers’ attitudes and beliefs (Jarvis, 1992; Halbach, 1999; Yahya,
2000; Debreli, 2011). In much of the literature, there is little research
concerning how teacher’s problems and solutions change over a period of
time. Therefore, this study is an endeavor to focus on problems and
solutions reflected in teachers’ journals to see the changes of teachers'
problem solving methods in class. The expected outcomes of this study may
provide possible approaches for teaching development in terms of creating

suitable lesson plans, balancing the use of LI and L2, and giving effective

instructions, all of which teachers may gain from keeping journals.

This small-scaled research study is conducted through teachers’ journals
formulated in a teacher training course which requires participants to keep
regular journals on their teaching. The paper will explore journal writing by
three trainee teachers who are MA students in an applied linguistics program
at King Mongkut’s University of Technology Thonburi (KMUTT). The
study aims to investigate how a trainee teacher’s problems and solutions
change throughout the semester.

Literature Review

There are numerous approaches in teacher education. One important
approach is viewing teacher learning as reflective practice (Richards and
Farrell, 2005). Also, it was asserted that reflective practice is based on the
assumption that teachers learn from experience throughout focused reflection
(Schon, 1983; Wallace, 1991; Richard & Lockhart, 1996 cited in Richards
and Farrell, 2005). Reflection is viewed as the process of examination of
experiences, a process that can lead to a better understanding of one’s
teaching, practices, and routines (Richards and Farrell, 2005). Posner (2000)
defines reflective teaching as a practice that helps novice teachers to act in
deliberate and intentional ways, to devise new ways of teaching rather than
being a slave to tradition, and to interpret new experiences from a fresh
perspective. For Bartlett (1990 cited in Mok, 1994), reflective teaching
means moving beyond a primary concern with teaching techniques and ‘how
to’” questions, and asking ‘what” and ‘why’. questions for broader educational
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purposes. Consequently, ‘reflective pra.ctice’ means a learning which comes
from teaching experiences through reflection. In addition, this kind of
learning appears to be beneficial to novice teachers in order to raise
awareness and to facilitate their teaching development.

Furthermore, a number of experts pointed out that teachers should be
critical, empowered, capable of independent thought, and aware of their own
conceptualizations of teaching (Berlak and Berlak, 1987; Dufty, 1994;
Smyth, 1987 cited in Watson Todd, 2004). From this point of view, it
becomes necessary for teachers to be aware of their weaknesses and strengths.
Pennington (1995 cited in Farrell, 2003:14) mentioned that teachers’ change
and development require an awareness of a need to change. Moreover,
Bartlett (1990 cited in Panphet, 2003:3) stated that development in terms of
teaching techniques is considered as the most important means of improving
classroom practice of teachers. Also, he affirmed that “... the teacher may
achieve her goal in improving her teaching through reflection”.

For the above reasons, reflective journals have been widely used by a large
number of many action researchers, teacher trainers, and theorists to promote

the thinking and learning process (Francis, 1995; Yahya, 2000; Hull et al.,
2004; Watson Todd, 2004).

Richards and Lockhart (1994) declared that teachers fail to capture events
which can help them to develop a deeper understanding of teaching unless
they keep reflective journals which can serve as a basis for critical reflection

of their teaching processes. Bartlett (1990:209 cited in Yahya, 2000),

proposed the following suggestions for keeping a journal in the classroom:

Our writing will be about our routine and conscious
actions in the classroom; conversations with pupils; critical
incidents 1n a lesson; our personal» lives as teachers; our
beliefs about teaching; events outside the classroom that
influence our teaching; our views about language teaching
and learning,

It is clearly seen from the above extract that journal writing describes the
activities taking place in class including important situations, beliefs and
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attitudes toward teaching and learning, and other factors that affect teacher’s
teaching performance and classroom practice.

Based on Hull et al., (2004 cited in Thepsiri, 2007) the teachers’ journals
were formulated during regular intervals throughout the semester to reveal
teachers’ opinions on what they did, what problems they faced, as well as
what resolutions they made to deal with the problems.

Schmidt (1985 cited in Yahya, 2000) found that teacher trainees who kept
teaching journals expressed many positive benefits, such as the awareness that
reflection as a personal learning tool can make them become better teachers;
the examination of their mistakes documented in their journals enables them
to brainstorm strategies to prevent future problems; and the realization that
coming to grips with personal thoughts, frustrations, and concerns in the
reflective process is therapeutic. Also, Thielen (1993) stated that the steps to
reflective practice seem to be connected with the development of
independence in the trainee teachers. Thus, writing a teacher’s journal
becomes an effective means of promoting teacher development because it 1s
essential for ‘teachers to be aware of their problems and solutions together
with developing their teaching skills and abilities.

In spite of these apparent advantages, there are some problems with journal
writing, i.e. valjdity and reliability (Hull et al., 2004). Many studies using
journal writing are frequently conducted on small numbers of subjects;
therefore, there is an obvious threat to external validity. Furthermore,
numerous methods of gathering data may be adopted, and the journal data
might be used to complement the additional data. In some cases, the data
derived from journal entries might not be compatible or even may be
counteractive with those of the other methods. Despite some unavoidable
drawbacks, Schumann (1980), Matsumoto (1987), and Numrich (1996
cited in Hull et al.,, 2004) have indicated that, if many subjects are used and
journal data are measured in some way, the results seem to be more
generalizable to other novice teachers than if just one self-observational study
is done.

Another probable disadvantage of journal study is its reliability. The
researcher cannot be certain that the subjects will reflect what actually
happened. It becomes impossible to be sure of what goes on at an
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unconscious or highly automated level of processing. Debreli (2011) says
problems regarding the interpretation of some of the diary data were faced.
The recording of irrelevant information and the lack of meaning in
participants’ written accounts had to be elaborated and developed with the
interviews for further investigation. In addition, the unreliability of a journal
can be resolved by sharing and discussing the journal with their supervisors
and co-teacher to add further issues. Doing this might enable writing a
journal to be more reliable because sometimes it seems difficult for the writer
to cover the whole points in her journal.

Evidently, writing a journal can identify problems in class. Based on the
finding of Pennington (1995), teacher change and development requires an
awareness of a need to change. This awareness for change can be brought
about by reflection. In sum, journal writing assists trainee teachers to develop
a professional approach towards learning, and also teaches them to be

professionals (Hull et al., 2004.).

From the aforementioned information, it could be concluded that reflective
practice came from the notion that teachers learn from their own experience
through reflection. Also, reflective practice can bring awareness which
enables trainee teachers to develop their teaching abilities as well as promote
autonomous learning. For these reasons, the use of teacher’s journals appears
to be extremely useful for trainee teachers, and is supported by a lot of
classroom research.

Methodologies
Subjects

The subjects of this study were three trainee teachers with no previous
teaching experience who taught English at a secondary school in Bangkok.
They all took a course called “Teaching Techniques in Practice’ which
required them to teach English for two hours a week for IS5 weeks. An
additional requirement of the teaching practice course was that the trainees
must keep regular journals on their teaching. The subjects were selected on a
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voluntary basis, 1.e. the ones who were willing to participate in this research
by allowing the researchers to examine their journals.

Instruments

Two research instruments were used in this study: teacher’s journal entries
and semi-structured interviews. Teacher’s journals were kept every week
throughout the semester in order to record the problems and solutions in the
subjects’ classes. Altogether, there were about ten journal entries from each
subject. Before writing their journals, the subjects were given a guideline
about what to write in the journals. For example, their journals should
contain problems, causes of those problems, solutions and future plans.

Another instrument was a semi-structured interview to find out in-depth
information to support the data gained from teacher’s journals and to clarify
any ambiguity in the journals. According to Burns (1999:120) and
McDonough and McDonough (1997: 183), semi-structured interview
should be opened-ended and thus could provide much greater flexibility. In
the semi-structured interviews, the researcher generally used prepared guided
questions or alternatively had some overall direction in mind. The questions
such as “Why did the same problem occur even though the subjects realized
their problems?’, and ‘Did writing teacher’s journals facilitate the subjects to
focus more on problems and to develop teaching performance?” were then
used, in no fixed order, to provide the underlying focus for the interview.

Data analysis
Data from teacher’s journals

In analyzing textual data, a thematic content analysis approach was utilized
to identify problems that frequently occurred throughout the course. Stemler
(200T) asserted that content analysis is a systematic, replicable technique for
compressing many words of text into fewer content categories based on

explicit rules of coding. Holsti (1969:14 cited in Stemler, 2001) offered a

broad definition that content analysis was "any technique for making
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inferences by objectively and  systematically identifying  specified
~ characteristics of messages".

The problems and solutions derived from teachers’ journals were divided
into three parts in which the progress of each trainee teacher was analyzed
chronologically. And then, the highlighted points and obvious keywords
were extracted in order to see the individual development from the beginning
to the end. In addition, the problems of the three subjects were compared
and contrasted to see similarities and differences in order to arrive at a
conclusion.

Data from semi-structured interview

Semi-structured interviews were utilized to support the data from the
teachers” journals. In order to do this, the interview extracts related to the
data in the teachers’ journals were selected to see what they had gained from
writing a teacher’s journal, particularly how much they had changed as a
result of their teaching reflected through their journals.

Data Presentation and Interpretation

This section aims at presenting the findings of the study gathered from the
teacher’s journals and the semi-structured interviews to answer the research
question, “How do teachers’ problems and solutions change during a
semester?”

In order to analyze the data more efficiently, the keywords taken from the
teachers’ journals were categorized into ten categories according to Watson

Todd (1997) as follows:

I. Board use => layout, position of the writing, the use of
board, screen, fonts

2. Lesson planning > step, activity, stage, designing the lesson,
exercise, planning, activity objective, task, alternative plan,
dividing the lesson
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3. Feedback and error treatment => giving feedback, error

correction, recast, stating utterance, praising

4. Questioning techniques > questions, questioning strategies,
repeating, rephrasing, redirecting, asking supplementary
questions, directing of questions

S. Instructions => repeating or rephrasing instructions,
demonstration, eliciting

6. Teacher’s language = LI, L2, mixture of LI and L2,
balance of LI and L2 '

7. Teaching approach = inductive and deductive approach

8. Timing => time limitation, time management, planned time,
pacing of the lesson

9. Classroom management = controlling class, movement
during lesson, student interaction, student behavior, student
involvement

I0. Explanations > explaining language points, contexts, goals,

classroom vocabulary, the use of example, simplifying or

clarifying language

To clarify the findings, the extracts below illustrate the examples of the
problem of board use and lesson planning.

“...When writing on it, I used an identifiable size of letters, but I
felc the Jayout or positions of those letters were not attractive

adequately; instead, it looked bit messy.”
(Subject I: Board use)

“...This teaching was based on exercise, not activity, so the
students cannot feel the sense of competition.”

(Subject 2: Lesson plan)

After categorizing the problems, the solutions were listed from the subjects’
journals. Later on, the findings were summarized as in Table I. This table
includes the problems and solutions of each subject from the beginning to the
end of the semester.
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In order to analyze the data more thoroughly, the frequency of each problem
throughout the semester documented in Table I was counted as shown in
Table 2. The purpose was to compare and contrast similarities and
differences of problems and solutions among the subjects.

Table 2 The frequency of each problem of the three subjects throughout the

semester

Problems Subject I | Subject2 | Subject 3 | Total
Board use 6 2 I 9
Lesson planning 6 6 5 17
Feedback & error treatment 2 1 - 3
Questioning techniques 1 1 3 5
Instructions I 3 3 7
Teacher’s language 3 3 1 7
Teaching approach I I - 2
Timing I 2 2 S
Classroom management I 2 I 4
Explanations - 3 3 6
Total 22 24 19

Overall, dui‘ing the semester, each subject encountered numerous problemns
differently. Board use and lesson planning were mentioned more frequently
by the first subject whereas lesson planning was the most frequently
mentioned problem by the second and third subjects. The second subject
specifically mentioned the most number of problems in her journal
compared to her two counterparts. The- third subject, on the other hand,
mentioned fewer problems but she faced some crucial teaching problems
such as lesson planning, questioning techniques, instructions, and
explanations. Based on the data derived from Tables I and 2, the first four
most frequent problems--board use, lesson planning, instructions, and
teacher’s language--were analyzed in accordance with solutions, and details
were interpreted in dept as follows.
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Board use

According to table 2, board use was one of the most important problems for
the first subject. He was aware of this problem since the beginning of the
semester and could identify the cause, i.e. the position of his writing on the
board. Then, he suggested a solution that seemed to be practical.

“For the solution, I should plan to write. First, I should think of
level of importance. For example, form and usage of the grammar
rule should be written on the right side, while elicited vocabulary
should be written on the left side of the board.”

“I think I should write slower than the previous week so that I can
adjust a good layout of the board as I am writing.”

(Subject I: Beginning of the semester)

However, in the middle of the semester, this problem was still
happening. He felt that his solutions were ineffective; therefore, new
solutions were employed.

“For this problem, I have stated many ways to solve it but they do
not help me effectively. The new way to solve this problem is to use
Power Point if | have a chance next time.”

(Subject I: Middle of the semester)

After using PowerPoint, though the problem of board use improved
considerably, there was, however, a minor problem which was the
obviousness of font color. In the following classes, the first subject realized
more about this point and solved it by underlining important words when he
would like to emphasize them.
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It 1s evident that when his former solutions could not be solved effecuvely,
he tried some new solutions to seeck the most suitable ones. Finally, this
problem was eradicated at the end.

For the second subject, PowerPoint was also utilized, but it needed to be
improved because there was no conclusion for the students. For this reason,
it was quite time consuming to write a conclusion in the first class. In later
classes, this problem was solved.

As for the third subject, she prepared too many PowerPoint slides and some
were not necessary. hen, when she had to prepare PowerPoint slides again,
she would consider designing slides more carefully.

All in all, it can be interpreted that for trainee teachers who have problems
writing on the board, using PowerPoint appears to be one interesting
solution. PowerPoint can make classes smoother; nevertheless, teachers have
to be careful when planning contents in slides as well as selecting appropriate
font colors.

Lesson planning

Based on the analysis of problems discovered in the subjects' journals, it
could be seen that lesson planning was the most frequent problem mentioned
throughout the semester. Although the three subjects realized their problems
and made an effort to find suitable solutions since the beginning, this
problem still could not be diminished.

For example: the first subject faced the problem of lesson planning from the
beginning. He identified that the examples used did not match the theme of
the lesson; therefore, he should have used examples that were relevant to the
theme. Nevertheless, at the end of the semester, the same problem happened
-again and the solution was quite similar to the first one. The extracts below
illustrate the first subject’s solutions of lesson planning during the semester.

“Next time, I think I should not use isolated examples to show Ss. 1
should find an example that relevant to the topic or theme... In

addition, if it is difficult to find a relevant example, I should adapt or
adjust vocabulary to match with the theme or topic.”
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(Subject I: Beginning of semester)

“After teaching I thought that I forgot to set up a theme for this
lesson. Still, I used Isolated examples again. .. From this week, I will
remember that whenever I create a lesson plan, the theme and
context are very important. Firstly, I will find a theme that

is easy to use with the grammar rule that I am requested to teach.

(Subject I: End of semester)

The second subject realized that her class lacked a variety of activities since
the beginning; therefore, she assigned the students to do group work.
Nonetheless, after a few weeks this problem still occurred, and the similar
problem and solution were discovered in her journals.

The interviews revealed the reason why the same problem occurred even
though the subjects realized their problems. One subject mentioned a
remarkable reason.

“It is true that writing teacher’s journals makes me realize man
g jour! y
problems in my class, but I sometime forget about it. If I do not go
back to read my journals in previous classes, the same problem ma
Y] p p 4

happen again.”

Moreover, the interviews revealed that the subjects realized that the problem
of lesson planning happened frequently in their class. They thought that this
- problem was diminished; they could make changes and solve the problems to
a certain degree. But lesson planning is quite a large area. One of them

declared that

“When I could solve one problem, other problems about lesson
planning always happened later. I think that experienced teachers
will be able to handle this appropriately.”

Thus, it may be interpreted that lesson planning seems to be one of the most
important problems for trainee teachers who lack teaching experience. In
other words, lesson planning becomes a necessary focus for trainee teachers
in ELT courses.
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Instructions

Giving instructions is another crucial problem for trainee teacheérs. For the
second subject, giving instructions was the problem which remained unsolved
at the end of the semester.

The second subject pointed out that at the beginning giving instructions was
one of her problems. At first, the instructions were given after students had
started the activity, so the students kept focusing on the activity and ignored
the teacher’s instructions. Thus, she realized that clear instructions had to be
given before allowing students to perform activities. Nonetheless, after a few
weeks this problem still occurred, and similar solutions were mentioned in
her journals. In her teaching, the students misunderstood the objective of the
activity because she did not clearly state what they were going to do. The
following extracts refer to the examples of the second subjects’ solutions.

“Next time, we should make sure that we give instruction clearly

before launching activity.”

(Subject 2: Beginning of semester)

“...I can see from this teaching that the objective of doing activity
must be cleared to students as well, not just only for teacher.
Therefore, next time | will tell the objective of activity with clear

instruction before doing any activity.”

(Subject 2: Middle of semestet)

The interviews revealed that the subjects realized that sometimes the same
solutions could not be used to solve the same problems. Even though they
thought that their solutions were good and suitable, it did not work in some
'teaching situations. One subject explained by giving this reason:

“Although we realized our problems and were aware when teaching,
in real class we cannot do as we want because sometime we might be
excited and forget all. ... Maybe, I need to have more experience to
handle these problems effectively.”
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It might be concluded that writing teacher’s journals can raise awareness of
problems which affects positive changes of trainee teachers in teaching
performance. Sometimes problems cannot be solved by just realizing; direct
experiences derived from classroom practice are necessary as well.

Additionally, the solutions that emerged from the subjects’ journals were
useful for facilitating classroom performance. The second and third subjects
suggested an identical solution to improve their instructions, ie. rehearse
instructions with others.

“As a less-experience trainee teacher, I should practice giving
instructions to someone else and see if he/she can understand or

”

not.

“I see that students were confused because they did not know what
they have done and what they are going to do next. So, I will try to
rehearse giving instructions and plan the lesson continually.”

For teachers, it seems to be easy to understand their own instructions because
they know all the instructions and think that they are clear enough. However,
students might feel that these instructions are difficult and too complicated.
Therefore, rehearsing instructions with others and asking for comments and
suggestions would be one helpful way to improve this problem.

Teacher’s language

For the problem of teacher’s language, using LI or L2 is one major factor
which affects students’ understanding. This problem was found with the first
and second subjects since the beginning of the semester to the end. There
was a noticeable point in the subjects’ journals, i.e. at the beginning of the
semester, when the first and the second subjects stated that they would try to
use more L2 because they thought L2 was useful to facilitate students’
language proficiency. Conversely, in the middle of the semester, they thought
that they should reduce the amount of L2 use. The interviews revealed that
in using L2, the subjects would consider students’ interaction and
understanding. One of them said:

“Many theories suggested that we should use L2 as much as we can.
But it looked impossible in real teaching when I used a lot of L2, my
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students would not pay attention to class. So my proportion of
LI/L2 was quite different according to students’ understanding and
interaction.”

Hence, in using LI or L2, teachers need to consider their students’
level of English competence. If students are at a lower level, the
language of the teacher should not be too complicated. A mixture of
LI and L2 would be suitable to make a class run more smoothly.

Additionally, there were a few problems which happened only at the end of
the semester, e.g. classroom management for the first subject, and feedback
and error treatment for the second subject. The subjects might not be able to
discover appropriate solutions in a short time. It could be concluded that in
real teaching a variety of problems can possibly happen all the time.
Therefore, hands-on experience would be a crucial factor in solving
problems.

There were some additional points to ponder from the interviews which
revealed additional issues in using teacher’s journals as follows.

The interviéew results showed a positive consequence when recording
problems and solutions in teachers’ journals. It revealed that when the
subjects realized their problems, they felt more enthusiastic to make change.
One of them mentioned,

“The more I read my journals, the more I want to minimize the
y ]
problems. L

Thus; we might say that writing teacher’s journals appears to be a factor
which can facilitate changes for teaching performance. That is, in reflecting
oneself the writer can put an emphasis on thinking about mistakes and trying
to improve her teaching.

Moreover, the subjects believed that writing teacher’s journals is a good
strategy to record problems and solutions which become useful in planning
subsequent classes. Also, writing journals will be beneficial to teachers if they
know how to write reflective journals and analyze the problems for suitable
solutions:
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“It would be useless if you just describe what you have done in your
class without analyzing anything ... you have to analyze your
problems critically as well as try to think of good solutions.”

In addition, the subjects stated that feedback from supervisors and the co-
teacher appeared to be another factor which was very helpful in solving their
problems. Because they are inexperienced teachers, they sometimes could not
evaluate their teaching accurately without help from peers or supervisors.

They explained that:

“If I did not get feedback from supervisor or co-teacher, I will see
problems only from my point of view.”

Therefore, in order to write effective teacher’s journals to solve problems and
improve teaching, it is important to think critically about the cause of the
problems. The use of specific and practical solutions would be beneficial to
make changes in class. Furthermore, writing journals will be more valuable if
teachers discuss or consult important issues with supervisors and co-teachers.

Discussion

Based on the outcomes of this study, the data from teachers’ journals and
semi-structured interviews will be discussed as follows.

Firstly, writing teachers’ journals is beneficial to record problems and
solutions. It allows trainee teachers to reflect on their problems critically in
order to find the best solutions in improving their teaching
performance. Conversely, it would be less helpful if teachers do not come
back to review their journals. After a few weeks, they might forget those
problems and the same ones may happen again. Therefore, it is significant
for trainee teachers to review their journals continuously. Even though
writing teachers’ journals assists trainee teachers to be more aware of their
problems, sometimes it is rather difficult to implement the solutions written
in the journals because of several variables such as excitement or commotion
in the classroom. From the above reasons, this might bé one limitation of
teachers’ journals. Some problems cannot be solved in a short period or in
one semnester; experiences gained through practice is essential as well. Writing



118 The New English Teacher 6.2

a teacher’s journal is not the only way to solve problems in the classroom.
Ho(vever, we can conclude that writing teachers’ journals brings about a
positive impact on both teaching and learning. Writing teachers’ journals not
only help teachers identify problems, but it also enables trainee teachers to
realize their development as well as to encourage themselves for further
improvement in future teaching.

Secondly, the principal usefulness of writing teachers’ journals is to raise
teachers’ awareness. According to the results of this study, writing teachers’
journals can benefit trainee teachers in focusing on the areas which have to
be improved. Due to more awareness in teaching, it gives teachers the
opportunity to examine their successes and failures in a real context. It seems
to be beneficial to use teacher’s journals as a means to record problems and
solutions for self development. When these problems are frequently raised, it
would enable trainee teachers to be more enthusiastic to change. Schén
(1983) suggested that professional understandings are theoretic and rooted
in action. Changes in professional awareness come if the awareness is
situated in practice, a kind of reflection-in-action. Similar to Francis’s
(1995) statement, reflection helps teachers to observe, think through,
reconstruct, and deeply understand the process of personal theory building.

Thirdly, writing teachers’ journals affects positive change of problems and
solutions in class if teachers are conscious about writing reflective journals.
For this reason, it is necessary for trainee teachers to be trained on writing
journals before assigning them to write. Moreover, it would be more helpful
for them if they have discussed and shared their problems with supervisors
and co-teachers for important issues. Evidently, interactive journals offer the
opportunity for trainee teachers to reflect on their supervisors’ comments
and for important issues to be targeted for discussion in supervision sessions
(Hull et al., 2004). Farrell (2003) also supported that friends can provide
another set of eyes that both support and challenge us to get at deeper
reflections of our teaching. Thus, in writing teachers’ journals, it would be
better and more reliable if they try to be open-minded and listen to feedback
from various sources such as their co-teacher and supervisor.

Generally, writing teachers’ journals is for trainee teachers to be aware of
their teaching. However, there are a couple of approaches that should be
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beneficial in pursuing a future career as a teacher. Firstly, we can benefit from
- writing a teacher's journal by being able to reflect critically about different
problems. Secondly, writing teachers’ journals allows us to learn from our
experience from which we can create our own effective solutions to practice
as a habit. These two approaches could assist any individual in becoming a
better teacher as stated by Gunstone et al. (1988 cited in Jarvis, 1992) that
teachers are ‘constructivists’ who construct their own meaning from
experience. People construct their own understanding and knowledge of the
world through experiencing things and reflecting on those experiences.
Hence, as Dewy (1993 cited in Farrell, 2003) said, teachers need to be able
to explain their judgments and actions in their classrooms with reasoned
arguments which lead to growth and development. We can say that writing
teachers’ journals is an effective means to promote teacher development and
autonomous learning.

Implications for teaching and learning

I. Writing teachers” journals can be more effective if supervisors
suggest what is supposed to be included in the journals or provide
useful guidelines before writing. In other words, trainee teachers
need to be trained about writing reflective journals.

2. Furthermore, in order to develop performance in classroom, -
discussions between supervisors and trainee teachers should be
arranged regularly after teaching to see progress. Also, it would be
more helpful if written feedback from the supervisors is given. The
SUPELVISOrs can suggest or raise questions in teaching which enable
trainee teachers to reflect on important points more critically.

3. The problem of lesson planning seems to be the main problem for
trainee teachers because they lack teaching experiences. To reduce
this problem, consulting with supervisors before actual teaching and
planning with co-teachers to see other points of views would be

helpful.

4. An appropriate assessment also needs to be incorporated into the
learning process at the end of the semester so that teachers and
students can determine whether problems and solutions are being
solved. Finally, trainee teachers should be encouraged to assess their
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own learning as well as their notions of how they learn by
considering their own journals critically from the beginning to the
end of the semester.

Conclusion

Though there are some weaknesses of teachers’ journals, several advantages
of journal writing were observed. They allow trainee teachers who lack
teaching experience to reflect on their teaching more carefully and to have
enthusiasm for changes. Based on the positive results from this study, when
teachers’ journals were used as a means to record problems and solutions,
they gave trainee teachers an opportunity to analyze their teaching more
seriously. While recording, they need to ask the question ‘why’ for their
problems in class to construct new ways of teaching for future classes. In
addition, it would be more useful for improvement if important issues were
discussed with their supervisors and co-teachers to look from other
perspectives. These issues appear to be key factors to create a better class as
well as lead to teacher development. The researchers believe that the
outcomes of this study are impressive enough to continue using teachers’
journals as a means to record problems and solutions that assist the learning
and development of novice teachers.



Research 121

References

Burns, A. 1999. Collaborative Action Research for English Language
Teachers. Cambridge: Cambridge University Press.

Debreli, E., 2011. Use of dairies to investigate and track pre-service teachers’
beliefs about teaching and learning English as a foreign language
throughout a pre-service training program, Procedia Social and
Behavioral Sciences 15: 60-65.

Farrell, T. 2003 ‘Reflective teaching’, English Teaching Forum, 41.4: 14-20.

Francis, D. 1995. The reflective journal: a window to pre-service teachers’

practical knowledge, Teacher and reaching education, 11.3: 229-241.

Gebhard, ]. G, and R. Oprandy 1999. Language Teaching Awareness
Cambridge: Cambridge University Press.

Halbach, A. 1999. Using trainee diaries to evaluate a teacher training course,

ELT Journal 53.3: 183-189.

Hull, J., S. Oonkaew, and T. Pakpoom 2004. ‘Using journals in teacher
training’, rEflection 6: 28-39.

Jarvis, J. 1992. Using diaries for teacher reflection on in-service courses,

ELT Journal 46. 2: 133-143.

McDonough, J., and S. McDonough 1997. Research Methods for English
Language Teachers London: Arnold.

Miller, L. 2004. Teachers as Researchers, Modern English Teacher Journal
13.4: 39-41.

Mok, W.E. 1994. Reflecting on reflections: a case study of experienced and
~ inexperienced ESL teachers, System 22.1: 93-111.

Panphet, ]. 2003. Reflecting on Questioning Promoting Teacher
Development, Unpublished Master’s thesis, King Mongkut’s
University of Technology Thonburi, Bangkok.



122 The New English Teacher 6.2

Posner, G.J. 2000. Field Experience: A Guide to Reflective Teaching New
York: Longman.

Richards, ]. C., and T. S. C. Farrell 2005. Professional Development for
Language Teachers Cambridge: Cambridge University Press.

Richard, J.C., and C. Lockhart. 1994. Reflective Teaching in Second
Language Classrooms Cambridge: Cambridge Unuversity Press.

Stemler, S. 200I. An overview of content analysis, Practical Assessment,
Research & Evaluation 7:17 (Online) Available;
http:/ / pareonline.net/ getvn.asp? v=7&n=17 .

Thepsiri, K. 2007. Scaffolding in project work: a study of a project-based
course implementation in a Thai university context, Unpublished
Doctoral Dissertation, Newcastle University, Newcastle Upon Tyne.

Thielen, B.V. 1993. The Mentor in teacher induction and teacher development
Oxford: Oxford University Press.

Watson, R.T. 2004. Trainer journals, reflection and development, in Hayes,
D. (ed.) Trainer development principles and practice from language
teacher training Melbourne: Language Australia Ltd.

Yahya, N. 2000. Keeping a critical eye on one’s own teaching practice: EFL
teachers” use of reflective teaching journals, Asian Journal of English
Language Teaching, 10: 1-18.





